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CHAPTER I

INTRODUCTION'

One of the major concerns of American education in recent years is an area

known as Black Studies. Investigation in this area. indicates, generally, that the

prinary objective of such programs is to inform students of the historical and cul-

tural role played by Afro-Americans in the development of America. The intent is

that the information presented will aid in limiting stereotypes and reducing undesir-

able prejudices and attitudes. To achieve this objective many demands by students and

educators have been made on the schools to institute Black Studies programs. However,

the problems surrounding the formulation and implementation of an effective, Black

Studies program to net the needs of all students in a complex and changing society

never been more profound. Thus far, research studies offer little evidence

.
concerning the effects of the Black Studies Curriculum upOn college students.

While it is difficult to assess the worth of much that is proposed for im-

pnoving the school curriculum it is essential that curriculum specialists evaluate

trends of program changes in order to understand their educational value. It is

only through these understandings that effective evaluative methods may direct the

ultimate inprovement of the school curriculum.

Background of the Problem

The problems involved in studies about minority cultures are not' new. For

clarification the writer finds it necessary to trace the major foundations leading

to what is known today as "Black Studies". This information is vital to the study

and necessary for the reader to understand that the systematic study of Afro-

American culture is not "new", but has only recently been introduced into the general

curriculum on a system-wide basis.

In 1915, Carter G. Woodson established the Association for the Study of

Negro Life and.History. This organization has provided the major impetus for the

study of Afro - American, history. and culture. The interest Was further continued

through the twenties during an era known as the "Negro Renaissance". This era was

characterized by a growing awareness and concern for the life style and cultural pur-

suits of Negro Americans. Consequently, some of the impetus from this period contin-

ued during the 1930's. However, it was not until the United Nations was established

1

.10



O

in 1945, that bread national and international interest was expressed about-ginority

cultures. Thus, it was'the primary focus of the - United Nations to promote mutual and

cultural understanding amongst all people. To support this aim the United Ilations

developed a. bi,anch called the United Nations EdUcational, Scientific, and Cultural
-0

Organization (UNESCO), whose purpose was to collect materials .concerning problent'Lof

race; to give wide diffusion to the information collected; and to'prepare an educa-

tional campaign based on the gathered data. UNESCO also seeks to enhance human under

standing through multi-cultural materials by encouraging the writing of impartial

history books (Gyorgy and Gibbs, 1962).

Despite the early efforts toward the understanding of other.cultures, few

school systems initiated programs involving the historical and cultural achievements
. ,

of minorities. The New York school system took the leadership in the late fifties

and incorporated multi-cultUral materials in their curriculum. With this as a model

and With some influence from the Supreme Court decision (1954) other districts diver-

sifiedtheir programs by incorporating ethnic materials. However, it was not until

the early sixties following student sit-ins, riots, demonstrations; and'other protests

that schools throughout the nation began to take seriously the thought of studies pri-

marily, devoted to Afro-American ,history and culture. .Thus, it appears that the rise

of "Black Power" and student cries for "relevant curriculum" provided the final stage

for what is currently known as "Black Studies". Demands by university students for

Black Studies programs further increased after the death of Dr. Martin Luther King,

Jr. in April, 1968. Since that time Black Studies have generally become an estab-

lished part of,the school curriculum.

Research suggests that the major objective for Black Studies is to provide

students with adequate information about the scope and depth of the Afro-American

contribution to society. Robbins (1970) reports that a

. . . 'historical blackout' concerning the Negro in the United
States has' prevented most Americans- -- whether -- -white or black-- -
from knowing much,'if anything at all, of the many and oftimes
fundamental contributions made in America's development by
'persons of color' . . . .

Thus; it is thought that exposure to the Black Studies curriculum will help in the

reduction of "myths" and "stereotypes" of Negro Americans. According to Gporgpoff

(1970) ". , . knowledge should be used as a tool in the transmission of our cultural

heritage to weed out undesirable prejudices. and attitudes for the formation of a

2
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better society Ar the future generation." The effects of krowledge. about Black*

Americans and its relation to Black Studies has been scarcely researched. It is a

fertile groundlfor inquiry.

Statement of the Problem

Many Americans are members of minority cultures and do not participate in

the geneml "white middle -class culture" which is common to the sdhools. Negro

Americans and other minority groups have a life style that tends to separate them _

from the majority of Americans. Members,from these cultures with differing life styles

have various experiences, habits, and values which the schools have neglected (Hyman,

1966). Consequently, during the early sixties few programs of.inquiry concerning Black

studies existed at predominantly white colleges. In recent years Black Studies have

been implemented in these colleges and universities across the nation. Since the aim
4 f e

of Black Studies is to provide students with adequate information about Afro-American

history and culture, it seems to follow that evaluative measUres sh6uld be made to

determine if such goals are being attained. However, the current status of Black

Studies is.not o1ear since few, if any, evaluative'studies have been attempted to

assess their relative effectiveness.

To date, few studies concerning the Black Studies curriculum and its rela-

tionship to student familiarity with Afro-American history and culture have been made.

Therefore, it is the purpose of this study to develop and utilize an assessment #

measure to provide a description of student knowledge of Afro-American history and

culture in relation to Black Studies.' The probleth of this study is to determine the
,

effect Black Studies has upon student knowledge of Afro-Americans and their contribu-

tions to the American cultural and social system.

Limitations of the Study

There are several uncontrolled variables which place, limitations upon this

study. One is the dependent variable, an instrument designed by the researcher to

determine student familiarity With Afro-American history and culture. The instrument

entitled The Afro-American Knowledge Inventory includes both verbal and visual pro-

cedures and will hereafter be referred to as AAKI. When reference is made to the ver-

bal portion the designation AAKI (Part I) will be used. The visual portion is desig-

nated as AAKI (Part II). The development and validation of this instrument is

3
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ezt a' res available for corTaelz:ns

chz. teee,:re, the rellat":.oty and validity of the measure is prlmari'-

c- test zontent. itz content validity is argued on the basis that

neaz-rez 1-fna; :;

and basis for the

usc,e of -he 7:asure wf1J.

at:n: new Iata for purToses

-c measure because there was a rn.t.lc'n7:1

selection of the actual content. It is hoped that future

- determine: its effect on other popula,olons,

of comparis:n. ',:'hapter, III is devoted, in part,

deailed ies=ption of the instrument.

in additicn, this study fazes the problem of the so-called "Eauth:rne

Efn.:t". This involees the tendency of subjects to react abnormally to testing con-

ditl-ns. The nazards of the Hawthorne Effect are evident inothis study since mater-

ials at:ct 4;fro-Americans are "new" to many students and nay cause increased reactions.

wsz itt7,ossitle to collect the data without the use of the test instrument; there-

f:re, this variable lacks contml. The extent of its effect on the results is unknown.

'rd limitation of the study is the use of the post-test only design. It

ray toe at; ued that the use of this design Units generalizations from the results.

Althou,-h the pre-test is desirable there are conditions under which this may prove

solo-c--suzb az the introduction to "new" subject matter (Hillway, 1969). The

writer e..-__ues the pre-test has no usefUl research function and may, in fact, in-

teodu.;e a soron: L:tent,a1 source of bias. Since ran; subjects select Black Studies

ty enolce, Is likely to have unstable effects on the post-test results. The post-

r

ztemo especially appropriate when utilizing unique instruments in wnich

:f the phenomena mea3ured is the response to the new material (Fox, 1969)

;:..ether limitation involves the populntion to which the AAKI was admin!stered

ani from which the data was gathered. The sample was limited to ninety-two under-

raduate students enrolled at Western Illinois University, Macomb, Illinois. A delib-

erate selection was Made in the case of Black Studies classes; therefore, the samicle

is cimited. It nay be argued that this fb a saipling bias and limits randomization.

To compensate for this error a deliberate sampling was also made in the case of

Traa.:.t:onal 17ur iculum classes. All subjects were selected from classes serving to

fu7fill the historical and social foundations requirements of the basic curriculum.

13 required to take courses in this area at some time during his ler-

rraluate carrier. In effect, it is.,felt that randomization is achieved through student

13
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The so...C.:eots were ;.laced in twa Groups, the Black Studies Group and the

:urriculum Group. Two classes were randomly selected from both Blac

and Traliticnal course cfferinga fram the available porulation. A select-1m

of flf`y students was rade fro:Tithe Black Studies classes and forty-two students

:elected from the Traditional Curriculum classes. All students had the option

e classes designated for this study; therefore, the sample is assumed

to te randomised and representative of its corresponding population.

Sex. race, and are are other variables to be considered. The intervening

oarlaties :f sex and race were accounted for, in part, by reportingthe data in

separate cateaories. The are factor tends to be relatively comparable according to

rear oa-q.arlsons. The nean ages for each of the two groups are 19.25 years for the

Zttzi:-...z Group and 19.49 years for the Traditional Curriculum Group. The nean

for the total sampling is 19.37 years.

Another variable of considerable importance to this study is the general

acaaeml! abllity of the subjects in both groups. This factor tends to be relatively

,c,mnarable according to nean comparisons of scores film the American College Testing

EXamination (ACT). A composite score on the ACT test includes English,

mathematics, social science, and natural science. The mean composite score for all

sula:ects used in this study, as measured by the ACT test was found to be 21.28, with

a mean of 21.26 for those subjects in the Black Studies Curriculum Group, and a mean

of 21.29 for those subjects in the Traditional Curriculum Group. Bean scores from

the science portion of the ACT test were also compared. The mean score for

all subjects, as measured by the ACT test, was found to be 21.12 with a mean of 21.11

for those subjects in the Traditional Curriculum Group, and a mean of 21.13 for those

sub:eots in the Black Studies Curriculum Group.

The subjects' information environment is also an important variable. To

compensate for this variable to some degree, the information and materials selected

for in.:lusian in the test instrument were derived from a variety of sources access-

ible to varied populations.

In an attempt to minimize test administrator bias the measures used in the

stu,dy were administered to both groups at the same time. The subjects were randomly

seat ea in a large lecture hall. It was administered by two male researchers, one

blac4 and one white. Both were involved in administering all measures used in the

Subjects were allowed twenty-five minutes to complete AAKI (Part I). AAKI

5
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(F=0"t II) timel twnty-sec:nill allowed f:r all sitjects to identify each

sl pr,.sented. The entire prccedure tcz one hour and thirty minutes to cc..

ignificance of the Study

The availble literature on Black Studies provibes adequate support of the

need for increased research in this area. The paucity of specific research about

student far414-iry with s:_ - America history and culture is furia)er evidence of

support for this investigation. AlthoLgh Black Studies now sees s an established

part :f the ;-eneral education system no data has been generated that deternines the

degree of how familiar college students are with Afro-Americans and their achieve-

gents.

_ne purpose of this study is threefold: to develop an instrument to nea-

sure student knowledge of Afro-America ns and their contributions; to use the measure

to ascertain what effect Black Studies has upon student knowledge of Afro-Americans;

and to provide a description of student attitudes toward Black Studies. Therefore,

the results should contribute signifioantly to those aspects of education concerned

directly with the promotion of mutual understanding and respect for all facets of

society.

Frther, as a curriculum evaluation study the hope is that the investiga-

tion will direct researchers, curriculum specialists, teachers, and administrators

toward more effective ways of impleaenting and revising Black Studies programs. If

the results of this stud will generate a valid, reliable instrument, it is believed

that the educational implications will p beyond effective implementation of Black

Studies. It might provide, hopefully, a model for evaluational procedures of the

Black Studies curriculum. The study also has the potential to clarify the current

status of student familiarity with Afro-American culture. Thus, it nay establish a

"frame of reference" for future program.

Definition of Terns

The unclear nature and controversy over such terns as Afro-American, New

American, and Black American needs clarification for this study. Collectively the

terms refer to members of one of the oldest and largest minority groups in America

with its population representing a lineage from African ancestry. All members be-

long to one gain ethnological group of the human race, known as Negro. The terms

6
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lntt.trcLan

- The 4 u..o `cye. of 1%it.:r7,:al nnd suit Ural events in the lives

ae- .e- Z.e.e-. e

loes irc7-an - A Trcgram of study consisting of courses directly related

, social and cultural role pinyed by Afrc-Americanz in

-.1evel,:prent merica.

Mines Curricul - The cong.1 o7erate learnir.g experiences that take place

+4..=

Fla-Cr z7tudies Fro °.. In general, the Black Studies curriculum core-

(.:urses a Black Ldterature, Black Aisle, and Black Art with other

- way of living built up by a group of human beings and transzitteefrm

..,e;.11 to another.

4.culu:o - The Turriculum of a school refers centrally to what is taught. In a

:- is the learning:experiences that take place under the direction of

ool.

%atlonal Ehvironrent - The degree of accessibility a person has to various stim-

z;ch az newsparers, movies, and the experiential world.

A particular rode of living by a given people.

- A term applied to the rany differing elements in society.

cup differing especially in race, religion or ethnic background from

of the population.

**-1,nai A regular course of study in a school that offers little, if

.:2nfornation pertaining t Afro-American history and culture.

16
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REI,TEW OF LlA

Mich of the literature indicates that Black Studies programs are to provide

students with materials about the various contributiormtal6O-Americans. However,

there is little evidence from research studies that report the effect of such programs.

Although few evaluative studies have been made there is audit written on the general

'topic ofiBlack Studies as a specific problem curriculum area. From the available

literature, Black Studies is reviewed in its relation to the various elements of

Curricula*: rationale, objectives, materials, content, methods of implementation,

and evaluatim. Informstica concerning student attitude toward Bladc Studies and

available research instruments related to the measure used in this study are also dis-

=sal. Same of the research selected has.indirect bearing on the present study, but

included as it presents atimmaingrUl context to whia findings from this study may
,

be referred.

Odle as Belated to Black Studies

The implementation of any school curriculum is generally based upon some

established rationale.

is strongly supported by

Bests that the rationale

Durham (197) states MI5

While Black Studies has been prompted by student demands, it

many interested educators. A survey of the literature sug-

fbr Black Studies tends to focus upon one central idea.

idea explicitly:

In order for American history to be accurate, it must present an
inclusive record of the deeds and achievements of all peoples.
In the past, there has been an unfortunate and ill-advised ten-
dency to exclude substantial portions of the history of the Negro
in America from the record of national experience. This omission
is not only unjustifiable from the standpoint of historical
scholarship, but it has allowed generations of Americans to grow
up with a distorted view of our nation's development and the part
Negroes have played in it.

Duchanthas much support from other writers in the field: Wright (1970); Hurt (1968);

Lee (1971); Proctor (1971); and others.

Bethune (1969) maintains that &clear rationale for Black Studies must be

provided for two major reasons: to enlighten the majority of Americans, black and

white; and to insist that educational institutions be held responsible for-transmdt-

ting the complete history and culture of this pluralistic society. He further states



that ":he kfra-iumerl::an experience needs no mure justification for study than the

simplpst one: it is a study of nan.r

Sowell (1969) and Bryce-LaPorte (1970) report that the study of Afro-

American history and culture can make an important contribution to the understanding

of humanity. Bryoe-LaPorte further supports Black Studies on the basis that !mutual

respect far Af4ro-Americans mist come through increased knowledge of their contribu-

tion to American culture. However, Devlin (1970) remarks-that the rewriting of

Anerlaan history to give the Negro his rightfUl place is overdue, but ". . . we have

towatdh out that we don't get into a sort of ethnic race to see who has done the

most for America."

1-2s, it appears that the major rationale for Black Studies is the inclu-

sion of the Afro-American experience as a valid and integral part of the history or

the United States in order to correct the historic omissions and to diminish stereo-

-types.

Chjectives as Related to Black Studies

The objectives of any pro of educational significance are of central
41,

14o. ance especially when an attempt is node to measure its effect upon students.

`Axis, the goals of Black Studies are particularly important to this study as its

premise is based upon the scarcity of research dealing with the results of student

wrvosure to the Black Studies Curriculum.

Ryan (1970) and Blassingame (1970) both observed that most Black Studies

progrims need a clarification of their objectives. Blassingame fUrther reports that

the first problem encountered when surveying Black Studies program s around the coun-

try-Is the controversey and confusion over objectives. Uhile interviewing college

officials he found that many programs were established with little thought given to

long rangy goals and most had conceded to student protests to implement such pro--

Consequently, specific objectives are as diverse as there are programs. A

directory =piled by Evans (1969) reporting on Black Studies in the State of

Illinois clearly illustrates this diversity. As polar examples, the objectives of

the Black Studies program at Western Illinois University, Macomb, Illinois, are sum-

marized as follows:

1. To demolish the fallacies, myths and distortions pertaining to the

history, ,culture and life styles of Black Americans.

9
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and illuninnte the contributions of Black people t
civilizat,:n and .731-.. especially to the American heritat.

investiiation, explore anA define the Black EXperience.

Ic provioe an crganizei bo ;....wledge for systematic

However, by comparison the Black Studies Program at Northeastern Illinois State

ColleFe, :biz:ago, Illinois, offers in its chjectives a departure from the pen oral

academic framework set at Western Illinois University and focuses upon the

protlems of the in The objectives of the program at Northeastern

Illinois State are as follcws:

To fit its resources to the total community prOblem.

To liberate its community in mind and then in concrete experiences.

o. To touch base with all disadvantaged groups in the city.

To serve as an invaluable resource and natural base as a multi-

ethnic university complex.

It is apparent from the two examples mentioned that the objectives for individual

Baack Studies programs widely vary from program to program and are adapted to

local needs.

Despite the variations in objectives a thorough investigation of the

literature indicates that there seem to be three consistent reasons for creating

Black Studies programs. They are: (1) to offer Negro and white students a more

balanced picture of Afro-American history and culture (Georgeoff, 1967), (Robbins,

1970), and (Harris, 1971). This aim attempts to aid in removing crude stereotypes

about Black Americans in a democratic society, (2) to improve interracial rela-

tions (Turner, 1970), (Walton, 1969). With the provision of adequate materials

and information about Black Americans it is believed that intergroup tensions

among students will be reduced, (3) to improve the egg- identity and self-concept

of black students (Shulman, 1969), (Hare, 1969), and (Fenton, 1970). Thus, it is

thought that appropriate models and identification with the contributions made by

Negro Americans will aid in the self-esteem of black students.

Limited research findings in regard to these objectives are available.

A study by Georgeoff (1967) indicates that ordinarily study about the Negro does

not have a detrimental effect up.e pupil relationships in a classroom. The in-

vestigation found that the effects tended to improve antra- classroom, interracial
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rel-i:nShips. It lei,s alss tit ne ,"e ty at the nature of the cur-

rix11.1.-.c-oca acs l; helt to raise the self-ccncept of both Negro and White

to a:. :1..r the same extent. 17-1ccorr...;- t ,nu.Lman ,1, ), the inclusion cf

roo:t1-ethnic. textnooks in,the Detroit, Yiehipn school system tended to raise

self-concept of 1:w 50c-10-economic black children consistently :Iigter than

;s it white classmates. However, more inquiry is needed to better clar-

if th_ effectiveness of Black Studies in relation to its projected goals.

Alth,,,ligh three r:ajor cbjectives for Black Studies are cited in the re-

tnere seers to to a concensus of opinion among educators that the single

et ant objective is to provide students with an adequate portrayal of the

role Negre in American history and culture (Cuban, 1970).

Yaterials as Related to Black Studies

The irplementation of Black Studies in colleges and universities has in-

=eased the need for resource rials. In fact, Detroit public schools had to

develp its on supnlementary text in order to teach a unit in Afro-American his=

Ln Similarly, New York, Washington, D. C., and Columbus, Ohio, had

same problem. A textbook evaluation study by the Michigan State Education

i.artment sh)ws that the vast majority of school history texts ignore the contri-

n:Itl-ns of Black Americans and are historically inaccurate (MbEachern, 1968). As

a rez..:It i:*;f: such findings increased pressure has been placed on the publishing

Indus-ry tc; produce new ethnic texts and adequate supplementary sources (Tinstx

1970).

::.any publishers have responded with a mass of new materials. Books are

not t only helpful sources. Some are audio-visual materials. For example; a

three reel 16 mm film series entitled "history of the Negro in America" (McGraw-

Hill) covers a 300 year spay; of American History. Filmstrips, records, and calen-

dars have also proven to be excellent materials (Hurt, 1969). Video-tapes, multi-

media zits, slides, charts, documentaries, and other materials are now an estab-

lished part of curriculum sources for Black Studies. Banfield (1969) comments

that ". . . many publishers are now preparing attractive volumes of fiction, liter-

atire, poetry, and folktales. . . ," but, ". . . many are still skirting the issues

p,:sei by slavery, the civil war, and the Reconstruction PeriOd. Some textbooks

fail give an honest account of the Afro-American when he came to this country."

20
11



However, Millen der (1967) maintains that the materials are sufficient enough to

provide Black Studies with sources for their programs.

Schools that want-to avoid starting new programs always rely on the old

excuse that there are tio materials available, comments Blackburn (1970). He

states that with the advent of Black Studies this excuse has never been less de-

fensitle than it is today. Blackburn maintains that-five years ago it was much

different, but today there are a wide variety of materials to pick from. Thus, it

appears that presently materials of ethnic content are readily available and ade-

quate for students enrolled in Black Studies programs.

Accordingly, the Education U.S.A. Special Report shows that most school

officials feel that the development of classroom materials by school districts is

no longer necessary. In fact, most say that it would be a waste of time now be-

cause commercial materials and textbooks have improved greatly in recent years and

schools can draw from the immense amount of materials already developed.

Curricukz Content as Related to Black Studies

Many educators feel that to compensate for years of neglect, especially

at the college level, Black Studies should consist of separate courses (Black

Studies in Schools, 1970). Therefore, most Black Studies programs on college cam-

poses are composed of singular courses related to some aspect of Afro-American

culture such as history, music, art of other endeavors (Edwards, 1970). The survey

by Evans (1969) offers an indication of the range of courses available to Black

Studies programs in the state of Illinois. For a sample listing of Black Studies

courses see Appendix F.

A comparative view of three Black Studies curricula (Federal City College;

State University of New York at Albany; and San Jose State College) by Edwards

(1970) shows haw the three programs differ in their conceptual frameworks. These

programs range from the relatively complex offering at Federal City College in

Washington, D. C., to the comparatively simple and straightforward course at San

Jose State College in California. Under proper direction and control, any of the

programs can be revised to meet individual campus situations.

Other facets of the content of Black Studies included within its curricu-

lar framework are: seminars; art festivals; workshops; guest lecturers; and other

experiences (New York Times, December, 1970). According to CtUse (1969) tradition-

ally the content of the school curriculum has been the cultural particularism of
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the white middle-class. Therefore, the content of Black Studies is black particul-

arism. This particularisatincludes the historical, social, cultural, and the

etoncritt plight of the American Negro.

Program Implementation as Related to Black Studies

Two distinct methods of implementing Black Studies are identifiable in

the literature. Both Cruse (1969) and Biassing-me (1970) describe the two methods

as being the "radical" or "separatist" method advocating an all-black ideology

with separate courses, all-black students and all-black instructors, and the other

method as being a "slow and reformist" type which attempts to integrate the pres-

ence of Afro-Americans as an incorporate part of the American experience. There

seems to be strong argiments for both sides. However, Lee (1970) reports that

most black students have a prevailing preference toward ankexclusionara prognsm,

while Wilkins (1969) states that the separatists are only a highly vocal minority.

Frederick (1969) and Blackburn (1970) envision the separatist method as painfUl but

necessary for change. In support of the integrationist or gradual approach, Cuban

(1967) and Hurt (1968) both conclude that an integrated approach is best. A 1969

report by Cruse maintains that before there is either rapid or slow change the

quality, the thrust, and the approach of any Black Studies program:must be deter -

mined first. No evaluative studies are available that indicate which approach is

more effective.

Government agencies have warned colleges of violating the Civil Rights

A-zt of.1964 in encouraging separateness by isolating the Black Studies program.

Antioch College desegregated its Black Studies institute after the government

t4reatened to cut off funds to the college (New York Tines December, 1970).

Thus, it appears that the problems encountered when implementing Black Studies

are multiple. The availability of research in this area of Black Studies remains

crucial.

Curriculum Evaluation as Related to Black Studies

Evaluation is a process which includes the gathering of evidence on the

attainment of objectives and forming a judgement on the basis of the evidence. It

involves the clarification of objectives and the development of adequate measures

for obtaining data from students. The use of the.information obtained is eiSsen-

tial in guiding changes in curriculum or teaching strategies. In:realm/to Black

Studies, Kvaraceus early in 1965 had suggested that the programs be imp
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Immediately, with researchers developing evaluative tools to provide insights and

point out new directions.

According to the available literature the evaluation process in Black

Studies programs is scarce. In general, educators appear to be reluctant toward

assessing Black Studies programs. Black Studies in Schools (1970) reports that few

schools have developed formal guidelines or evaluation procedures. the survey sug-

gests that most programs are "too new" to be termed a success or railure.

Blassingpme (1970) supports this view by cementing that *. . . this is still seed

time* for Black Studies and evaluation is premature at this point. Brawn (1970)

. maintains that the real effect of Black Studies can only be measured by student per -

foriance, but reports that it is too soon to apply that test. On the other hand,

Harding (1970) predicts that most of the programs will fail for no other reason than

the lack of commitment.

Actual empirical studies dtaling with the effects of Black Studies cur-

ricular materials upon students are limited. ZilIer (1968) and Scheiner (1967)

reported similar findings of no significant differences in regard to the self-esteem

of Negro and white students after exposure to materials about Black Americans. A

parallel study by Shulman (1968) differed by Mating the self-concept of Negro

youngsters from the lower socio-economic level to be consistently higher than their

white classmates. The results of a doctoral study by Roth (1969) testing for the

effects of Black Studies on white and Negro fifth grade students indicated that

Black Studies programs primarily aimed at presenting materials for knowledge pur-

poses are effective for white and black students in integrated schools and black

students in segregated schools. None of the studies sought to determine the scope

of ,student knowledge in this field.

A study by Georgeoff (1967) entitled Race as a Factor in Knowledge About

Negro History and Culture sought to ascertain the extent to which the Negro child's

information about his race differs from that of a white child's knowledge about

Negro Americans. He hypothesized that a difference exists and that it favors the

Negro child. A total of 778 children were involved in the study. None had parti-

cipated in formal studies related to black history and culture, but sane children

had been exposed to the topic incidently. A test was constructed to determine the

pupils' knowledge of American Negro culture.

The results of the investigation found no difference between white and

black students on the multiple-choice section of the test, but a.difference was



found in the identification section. This section included a list of prominent

figures from both races which the children were to identify by race. These find-

ings indicate that Negro pupils were better able to identify the race of prominent

Americans than white pupils.

In commenting about the results, Georgeoff states that if white students

0.1re not learning this information informally then researchers must investigate this

area. FUrthermore, if the education of white and Negro children is to proceed from

"where they are", then the students' background of previous experiences, factual

knowledge, and understanding are to be taken into account when the school curriculum

is planned.

None of the studies reviewed actually sought to determine the extent that

Black Studies programs enlighten students about Afro-Americans and their culture.

It appears that studies focusing directly on the present problem are lacking.

Student Attitudes Related to Black Studies

A prolific amount of literature has been published concerning student

attitudes toward members of different races. However, it is not the intent of this

study to pursue this matter, but seeks specifically to determine what student

attitudes are toward Black Studies. In a report by Atkin (1966), it is suggested

that curriculum innovations engender positive and negative outcomes with respect

attitudes. Thus, it seems important to Identify student attitudes toward. Black

Zt.:11es.

Sore related studies have been conducted. A 1938 study by Hemmer indica,.

that the use of social stimulus materials could produce significant changes in

tfpl attitudes of youth toward various social issues. The study emphasized that

'attitudes frequently wavered yet become stabilized somewhere between the origihal

attitude and the extreme shift. Farber (1970) comments that most students seem

satisfied, if not elated with the courses in Black Studies. However:, some white

'students feel they have been made uncomfortable in Black Studies classes and some

black students feel the programs are too seldom an instrument of "blaok liberation".

The need to identify undesirable and desirable attitudes in a curriculum

Is crucial. For example, if students enrolled in the Black Studies programs are

more knowledgeable about Black Americans than other students, then what is the re-

lationship between this knowledge and attitudes toward Black Studies? It is reason-

able to assume that students enrolled in Black Studies have developed a positive
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attitude toward the subject. However, it cannot be assumed that students not en-

rolled in Black Studies classes have unfavorable attitudes and will perform poorly

on the evaluative measures.

Instruments Developed in Relation to Black Studies

Although few specific evaluative instruments have been developed concern-

ing the Black Studies curriculum, there are some general measures available.

Poulos (1969) devised an instrument to determine parental attitudes toward pictures

of Afro-American personalities and events.. Utilizing projective devices, each

picture is flashed upon the screen in' sequence. Respondents are asked to designate

each picture as "favorable" or "unfavorable". Georgeoff (1967) developed the

Achievement Test on American'Negro History and Culture to..deternine the effect of

curriculum upon grade school children in integrated classrooms. One section of the

instrument is multiple-choice with five possible alternatives. Another section

includes a list of iambus Americans (black and white) which respondents are asked

to identify by race.

Adrian Dove (1969), arguing that U.S. employment and I.Q. tests reflect

the culture of white middle-class America, constructed the Duelounterbalance

General Intelligence Test popularly known as the Soul Palm Chitlin Test, which is

cast with a ghetto rather than a middle-class bias. Dove states that scores are

not as important as the awareness generated from the idea of "cultural deprivation".

The entire test consists only of ten multiple- choice questions.

Despite the similarities that exist between the instruments cited in the

review and the measure (AAKI) used in this study there are several basic differ

ences. For example, the measure by Poulos also mekes use of slides of Afro-

American personalities but assizes that the personalities are "fAmdliar0 to the

sampling population. The instrument used in this investigation does not make this

assumption, butlattempts to determine just how "familiar" these persons are to the

sample under study. The measure by Dove is-similar in kind and determines, to

some degree, how aware persons are of Black America. However, it is too limited

in scope and range to provide an adequate picture of a subject's knowledge of

Afro-American history and culture.

The instrument developed t%7 Georgeoff is most comparable to the_measure,

used in this study. Both instrwmts.are designed to test for knowledge of Afro- .

American history and culture. They both consist of multiple-choice questions with
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five alternative answers. Georgeoff's test includes 50 such questions, whereas

AAKI (Part I) has 100 questions. Although the content is similar, one of the major

differences is the target population. The test by Georgeoff is geared toward grade,

school pupils and AAKI is projected toward-high school and college groups. Another

aspect of difference is the second part of both tests. The Gary Achievement lest

on American Negro History-and Culnure-by Georgeoff listi famous Americans (black

and white) for the subjects to determine their ethnic classification, whereas AAKI

(Part II) inciVes 100 slides of various black personalities for subjects to

identify.

The review of the measures mentioned above indicates that none are con-

cerned with both verbal and visual informatics as it relates to knowledge of Afro-

AmeriCan history and culture. Only one measure, the instrUsent designed by

Gelrgeoff, seemed concerned with how knowledgeable students are in this area.

Thus, it is hoped that the measure developed for this study, utilizing both verbal

and visual stimuli, will provide some scope to the instruments currently available.

Summary of Belated Literature

On the basis of thi literature, it seems that Black Studies is an impor-

tant factor in the college and university curriculum. While there is considerable

agreotent among educators conderning the rationale and general objective of Black

Studies, areas such as methods of implementation remain controversial. The con-

cern with theoretical foundations far exceed any knowledge gained-from empirical

studies.

The literature_ evealed the diversity in program structures, along with

course content and the availability of suitable materials for use in the programs.

With the exception of one instrument, the Gary Achievement Test on American Negro

history and Culture none were specifically suitable. to yield adequate data to

determine student knowledge of Afro-American history and culture. Thus, the -

development of The Afro-American Knowledge Inventory for tilAe study seems neces-

sary. Information related to student attitudes was both limited and inconclusive.

None of the findings indicated the relationship between the amdunrof factual

knowledge a student possesses about black culture and his attitude toward Black

Studies.

The studies reviewed tend to suggest that the rationale for Black Studies
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is based upon the denial of Afro-American achievement. Therefore, the major objec-

tive is to provide students with this information. The studies reviewed revealed

no information that determines how much "correcti ng' of this denial (if any) has

been dare by introducing Black Studies into the curriculum Consequently, it seems

obvious that further research in this area is justifiable.

The reluctance of educators to 4ovaluate the effects of Black Studies is

particularly evident. 1Ali1e moat educatioN believed it *too soon" to evaluate,

the question of evaluation remains unanswered. The investigator believes that the

unclear and controversial nature of Black Studies necessitates and should, there-

fore, facilitate evaluation.
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CHAFTIM UI

DESI(1 OF 11E STUDY

Population and Sample

The population in this investigation consists of 36 male and 56 female

students from tie undergraduate students enrolled at Western Illinois University,

Naomi), Illinois, during the Fail Quarter, 1971. The subjects were selected fro

those classes designed to fUlfill the Historical and Social Fbundations of the

students' basic curriculum. Since all students are required to select courses in

this area some time during their undergraduate career, the sample is assumed to

be randomized and representative of the corresponding population. In all, ninety-

two subjects were used and are categorized by ethnic group, sex, and curriculum

type. The sub-group categories are presented in Table 1.

TABLE'

POlvaliTDON DESCRIPTION

Code
No. of

subjects Sex
Ethnic

group Curriculum Type

01 13 Male Black Black Studies

02 21 Female Black Black Studies

03 7 Male White Black Studies

04 9 Female White Black Studies

05 16 Male White Traditional

06 26 Female White Traditional

There are forty-two subjects in the Traditional CUrriCulumtGroup and

fifty subjects in the Black Studies Curriculum Group. The mean age for each of

the two groups is 19.49 years for the Traditional CUrriculumiOroup and 19.25

years for the Black Studies Curriculum Group, resulting in aishan age of 19.37

years for the total sample. When grouped by sex, there are 56 females and 36

males. A division by ethnic group establishes that the sample contains 58 white
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subjects and 34 black subjects. Sex according to ethnic group Indicates 21 black

females, 35 white females, 13 black males, and 23 white males.

The general academic ability of both groups was found to be relatively

comparable according to amen comparisons of composite scores from the American

C011eme Testing Program Examination (hCT). The mean composite score (English,

Math, Social Science, and Natural Science) for all subjects, as measured by the

ACT,test was ford to be 21.28, with a mean score of 21.26 fbr those-subjects In

the Black Studies Curricultinp, and a mean of 21.29 for those subjects in the

Traditional OLTriculum Group. The meal's scores from the Social Science part of the

ACT test were also compared. The mean score for all subjects was ft:Kind to be

21.12 with a mean of 21.11 fbr those subject:51n the Traditional Curriculum Group,

ands, mean of 21.13 for those subjects in the Black Studies Curriculum Group.

Since the mean scores were similar bebteen, groups, it is assumed that the groups

are homogeneous on the academic ability variable.

Instrumentation

Three instruments were utilized to evaluate the effects of the Black

Studies program. Since evaluative measures in this area were lacking it was

necessary to develop two test instruments and modify an existing; measure for the

Investigation. The Afro-American Knowledge -Inventory was developed in two parts.

Part I was used to determine student knowledge effectual data about Black Americans,

whereas Part II was used to determine student ability to identify specific Afro-

American personalities. A modified form of the Semantic Differential (Osgood,

1957) was adapted to provide a description of student attitude toward Black

Studies. A,General Information Questionnaire was also developed for the investi-

gation to provide general information about each subject. Included in the ques-

tionnaire is an attitude scale which was used to provide a description of student

attitude toward Black Studies.

The Semantic Differential. This instrument developed by Osgood, Suci,

and Tarnenbaum (1957) was modified and used to assess Audent attitude toward

Black Studies. Osgoods instrument has increasingly become an appropriate measure

of attitude (Brinton, 1971). It has demonstrated its utility and correlates

highly with a similar measure developed by the psychologist L. L. Thurstone (1928).

A modified form of the instrument was constructed by the investigator for this

20

29



study and administered to all subjects. It was desisted with the stimulus concept

"Black Studies" fbllowed by a set of polar adjectives placed at opposite ends of a

five point scale. Subjects were asked to rank order Black Studies on a five point

scale *zing the list of adjective pairs. The bipolar adjectives used were the

following:

good bad

academic - non-academic

nice awful

interesting - boring

usefUl useless

positive negative

desirable undesirable

relevant - Inv leapt

pleasant = unpleasant

integrationist separatist

FIGIFE 1. BIPOLAR ADJECTIVE LIST

In order to prevent a response order bias the adjectives were alternated -

in their polar direction. Accordingly, scores on each item range one to five,

with high scores representing mere positive attitudes toward Black Studies and law

Scores representing a negative attitude toward Black Studies. The complete modi-

fied form of the Semantic Differential used for this study may be found in-Appendix

E.

General Information cliestionnairez This instrument containing twenty

items was developed by the investigator and administered to the subjects involved

in the study. The purpose of items one through ten of the questionnaire was used

to determine asp, ethnic group, and sex. Questions numbered eleven through twenty

were specifically designed to sample the subjects' attitude toward Black Studies.

A five point scale was modeled after the technique developed by R. A. Likert (1932)

in which subjects were asked to "strongly agree, agree, remain neutral, disagree,

or stronily disagree" with a presented statement or question. An example of this

technique as modified for this in :re. is: "BLACK STUDIES SUED BE FOR
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BLACKS ONLY?"

The statements were polarly alternated to reduce set patterns of subject

response. Scoring for each item are from one to five. The scoring procedure is

such that a high score is considered a positive attitude toward Black Studies and

a low score is considered a negative attitude toward Black:Studies. The complete

questionneire, including the ten -item attitude scale, can be fbund in Appendix B.

The Afro-American Knowledge Inventory: This instrument was designed by

the investigator to measure student knowledge of Afro-AmerIcan history and caul-

to The inventory consists of two-hundred items differentially distributed over

broad areas of infbrmetion including acting and dramatics, art, literature,

history, civil rights, and science.

The instrument, hencefbrth referred to as AM, is developed arms, two

assumptions. It is first salami that a subject's knowledge of Afro-American

history and culture can be measured through the use of a random selection of

multiple-choice items reflecting various aspects of Blade culture. The second

assumption underlying the construction of the inventory is that the amount of

knowledge a student hei about Afro-Americans will have a direct relationship to

his attitude about Black Studies.

The inventory consists of two parts: Part I contains one- kindred multiple-

choice questions considered to he verbal stimultamdis referred to as'AAKI (Part

1); Part II also o-contains one-hundred multiple-choice items, with the major stimuli

Wing visual. It is referred to in the stuly..as AAKI.(Part.II). Therinstrument is

a timed, pencil and paper test which takes one hour to administer, twenty-five min-
.

utes for Aka (Pace I) and thirty-five minutes alloted for AAKI (Part II). It was

thought that timing would reduce outright guessing, thus providing a more accurate

picture of the subject's familiarity with Afro-American history and culture. The

instrument was hand scored for this study, but may" be readily adapted for use with

standard BIM answer sheets for scoring by machine.

AAKI (Part I): This test section is cognised of twenty-one pages,

eight and one half by eleven inches in size. The front page includes the instru-

ment's title, form rumber, directions, and a sample item. Pages two through twenty-

one contain the one-hundred multiple-choice items in statement form. The state- .

nents stress factual data related to the historical and cultural contributions made

by Afro-Americans. The statements when scored are designed to indicate the subject's
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latowlede about these Afro-American contributions. l sample it from AAKI

(Part I) are presented in Figure 2.

51. The "Empress of the Blues" is generally recognized as:

1. Ethel Water
2. Bessie Smith
3. Lena Norm
.. Dinah Washington
5. Sarah Vaughn

52. A Raisin in the Skin WS written by:

1. Nikki Giovanni
2. Kathleen Cleaver
3. OWendolyn Brooks
4. Lorraine liansberry
5. Betty Shsbazz

FIGURE 2. SAMPLE ITEMS FORME APRID-MEMAN
KNVWLEDGE INVENTORY (Part I)

As illustrated in the example shown in Figure 2, each has five possible

choices. Subjects are asked to select the item that correctly completes the

statement. For each statement there is only one correct item out of the five pos-

sible choices. As presented in Figure 2, the correct item that completes statement

number fifty-one is 2, Bessie Smith. The subjects indicate their choice in each

item by circling the corresponding numeral to the left. Fbr this study all re-

sponses were marked directly on the test booklet. Each correct response is counted

as one point.

AAKI (Part II): This test section has eleven pages, eight and one-half

by eleven inches. The front page includes the instrument's title, fors ntaber,

and specific directions to follow. Pages two through eleven contain one-imdred

Items, ten on each page. Each item contains the names of five Afro-American per-

sonalities listed as "a, b, c, d, or e." One-hundred 2 x 2 slides of Afro-American

personalities are projected upon a screen in a specific sequence. TWenty seconds

iis allowed for response to each slide, after which time another slide is shown.

The subjects are asked to match the personality that is projected on the screen

with a name on the list. A sample of the items from AAKI (Part II) is presented

below in Firwe 3.
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. a. Lem/ Jones
b. Bei Ott ley
c. Charles Cordon
d. Ed B1 nem
e. Don lee

2. a. Leontyne Price
b. Ella Fitzgerald
c. Josephine Baker
d. Marian Anderson
e. Pearl Bailey

FIGURE 3. SAMPLE ITEMS FROM THE AFRO-AMERICAN
KNOWLEDGE INVENDDRY (PART II)

Only one of the five alternative names is correct. In Figure 3 for num-

ber one when a slide of In Lee is shown, the correct choice would be letter "e.

Don Lee." As in AAKI (Part I) the subjects circled the numeral to the left of

their choice by marking directly on the test booklet. Each correct identification

Of the slide is counted as one point. The projection of each slide implies the

question: "Who is that?" A list of the one-hundred personalities shown in AAKI

(Part II) is included in Appendix I.

An important aspect to mention about the inventory is the current status

amp items in AAKI (Part I). It is evident as time changes and other events

take place that some of the original statements may not be applicable to current

times. Fbr example, when the inventory was developed, Ralph BUnche was Under-

Secretary of the United Nations, but since that time he has died. Therefore, it

is apparent that the inventory as it appears in its original form may contain

items that are dated, but were applicable when the subjects were tested. This

particular featvre of the inventory is not limiting, since items may be easily

revised to their current status and adapted to a variety of situations.

The procedures and resources used in developing The Afro-American

Knowledge Inventory are Hilly dfscussed in Appendix A.

Reliability and Validity of Instruments

The Semantic Differential reliability reports have been as high as .91

and .93 (Osgood, 1957). A study ty Pearson (1971) revealed a .95 reliability,

while Roth (1969) reported a .75 f%;liability in a study of white student attitude
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toward Negroes.

For this study the Spearman-Brom formula was used in estimating reliabil-

44. for both the Semantic Differential and General Questionnaire Attitude Scale. A

reliability coefficient of .833 was attained for the modified form of the Semantic

Differential. The General Questionnaire Attitude Scale yielded a reliability co-

efflaient of .702. Both instruments seemingly demonstrate confidence as reliable

measys and indicate reasonable face-validity.

.:.lability for AAKI was estimated from the item response pattern. This

,hnique or estimating reliability has achieved much use in the field of objec-

tive-testing. The technique was developed by Xuder and Richardson.

The procedure uses the individual item response patterns to provide one

of the two sets of data needed to estimate reliability, with perfOrmance on the

total instrument used to provide the other set of data. Since AAKI involves right

and wrong responses the &der-Richardson procedure seems most appropriate as it

was designed to deal with the proportion of right items and the proportion of wrong

items. For research purposes it has been limited to studies using objective best-

ing as a data-gathering technique. In this investigation:Lne Xuder-BichardSon

for uula was applied to the responses frbm bdth the Black Studies Curriculum Group

and the Traditional Curriculum Group on both parts of AAKI. The Black Studies

Curriculum Group yielded a reliability coefficient of .95 for AAKI (Part I) and a

reliability coefficient of .94 for responses of AAKI (Part II). The Traditional

Curriculum Group yielded reliability cefficients of .89 for AAKI (Part I) and

reliability coefficients of .93 for AAKI 'Part II).

Reliability estimates were also made for the total sampling population

responses on AAKI. The esUmated reliability coefficients on AAKI (Part 1)was

.94, with performances on AAKI (Part II) yielding a .96 reliability coefficient.

CUmulative responses on AAKI for the total sample yielded a reliability coefficient

of .96. Thus, it appears that performances by groups and total sampling on AAKI is

high enough to warrant confidence in the instrument as a reliable test measure.

Vali it

Construct validity is defined as the ability of an instrument to dis-

tinkuish between groups who behave differently on the variable cinder study. There-

fore, the validity of the instrument AAKI is argued on the basis of its construct

Pro'zedurally, construct validity is determined by two stages: (1) to
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identify two Er)ul,s who may differ on the construct the instrument is seeking to

measure; (2) the second stage is to administer the instrument to the two :gaups

to determine if they differ sIgnifinntly on the instrument.

The construct for AAKI was student knowledge of Afro-American history

and culture. The two groups were the Black Studies Curriculum Group and the

Traditional Curriculum Group. Thus, it was hypothesized in this study that stu-

dents in the Black Studies Curriculum Group would score significantly higher on

MI. The data was gathered and subjected to t-test analyses to determine if

differences exist. The results of the t-tests and the significance levels are

indicated in Table 2.

TABLE 2

t -ma COMPARISONS BETWEEN MEANS ON THE AAKI FOR THE
BLACK7STUDIES CURRICULUM GROUP AM) TRADITIONAL CURRICULUM GROUP

Source
Degrees of
freedom t

Si, icance
level

AAKI (Part .I) 91 5.81149 P401

AAKI (Part II) 91 11.79210 p 4.01

AAKI Cumulative 91 9.66609 p 401

With 91 degrees of freedom the results of all the t tests were found to

be significant at the .01 level of confidence. The value of t for significance at

the .01 level is 2.632. Concerning the mean scores on AAKI a difference appears

to exist between the Black Studies Curriculum Group and the Traditional Curriculum

Group. Therefore, the analysis of the findings are advanced as partial evidence

of the construct validity of The Afro-American Knowledge Inventory.

Procedures

This study is concerned with student knowledm of Afro-American history
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a::4 cuituoe. To 'arrive at some indication, it was decided to test subjects enroll-

ed in .--arses designed to fulfill the Basic Curriculum rewiresents at Western

l'nlversity, during the seventh week of the Fall Quarter, 1971.

Ninety-two subjects were randomly selected from two Black Studies

classes and two Traditional Curriculum classes. Fifty subjects selected from the

Black Studies classes were designated as the Black Studies Curriculum Group: Pbrty-

two subjects selected from the Traditional Curriculum classes were demigatedas

he Traditional Curriculum Group. A post-test only design was thought to be appro-

priate for this study, as pre-testing was likely to produce unstable effects on the

post-test results.

All subjects in the study were provided with manila folders which inclu-

ded a mteal information questionnaire, a modified form of the Semantic Differ-

ential for attitude towards Black Studies, and The Afro-American Knowledge Inventory

(Part I) and (Part II). Pencils were provided for those without writimiratru-

mmnts. The subjects were randomly seated in a large lecture hall, equipped to seat

253 persons. In order to generate the data necessary for analysis of the study,

both groups were asked to respond to-the same materials. The measurements were

administered to both groups simultaneously by two male proctors, one black and one

white. Both proctors were involved in administering all measures.

The subjects were instructed by the proctors to fill out the general in-

formation questionnaire. Upon completion of the informational questionnaire, the

subjects were them introduced to the procedures for completing the Semantic

Differential form questionnaire on attitude. Some procedural questions were asked

by the subjects and the appropriate answers were provided by the two proctors.

Following the completion of the Semantic Differential form questionnaire, the sub-

jects were then asked to review the directions for contaeting the AAKI (Part I).

Ques+.1ons concerning the procedures were allowed and answered again by the two

proctors. Subjects were warned against outright guessing as it might effect the

results and does not provide an accurate description of their knowledge of Afro-

Arerican history and culture. Twenty-five minutes was the amount of time allowed

for the subjects to complete AAKI (Part I). The investigator felt that by limiting

the time for response to the test items outright guessing by the subjects may be

modified.

The subjects were instructed to read the specific directions for AAKI
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(Part II) and again procedural questions were allowed and answered by the proctors.

As in AAKI (Part I), subjects were told to refrain from outright guessing.

The lecture hall used for the study was equipped with a remote controlled

slide projector. 1hus, it was quite suitable for administering AAKI (Part II),

which contains 100 2 x 2 transparent photographs of various Afro-American person-

alities. The large screen available seemed to reduce seating position as a handi-

cap, since it was possible for the subjects to see the projected slides from all

directions. The lighting system had a rheostat for diming. This eliminated the

subject's difficulty in seeing individual items on his test sheet.

Tiro slide trays containing 50 slides each were used to project the images

Won the screen since a single tray would not accommodate all 100 slides at one

time. One proctor operated the remote slide projector, while the other announced

(every twenty-seconds) the number of the next test item. FOr example, when SLOE

M1 THREE was announced, the corresponding slide was projected on the screen.

The procedure continued until the first fifty slides had been shown. At that time

the first slide tray was replaced by a second tray containing slides numbered fifty-

one through one-hundred. The procedure continued until the one-hundreth slide was

projected. The subjects were asked to make certain than all answer sheets were

placed inside the test folders. AAKI (Part II) was a timed measurement with

thirty-five minutes allocated for the subject to respond. The entire testing ses-

sion took one hour and thirty minutes.

Pilot Study

The primary measurement instrument (AAKI) used for this study was devised

and refined following a pilot study in the summer of 1971. The sample was composed

of 15 all white vole and female high school asp subjects enrolled in an Afro-

American history class at University High School, Normal, Illinois. The first vex.y

sion of AAKI (Part I), containing one-hundred and fifty items, was administered to

the group, resulting in a 63.93 mean score. Wale the mean discrimination level

seemed adequate, there was some question as to the difficulty level of many items.

Filom the results it was apparent that many of the questions were too difficult for

the age level of the subjects. Therefore, it was necessary to analyze the items

and make adjustments in which fifty of the items were eliminated. Following the

analysis, additional items were revised, modified, and added. In all, one-hundred

items were selected for the present version of AAKI (Part I). The results of the

28

37



pilot alie presented in Table 3.

TABLE 3

eRhUMMIARY DATA ON THE AFRO-AMERICAN KNOWLEDGE INVENTORY (PART I)

Test Statistics Obtained Reccamended

N6an 63.93 90.00

Standard Deviation 27.91 20.00

Kuder-Richardson r 0.97 0.70.

Mean Difficulty 0.43 0.60

Mean Discrimination 0.38 0.33

Score Range 36 -121

N = 15

One hundred 2 x 2 slides of Afro-American personalities in AAKI (Part II)

were presented to the same group of students used in the pilot for AAKI (Part I).

The students were asked to respond vocally when they could identify any of the one-

hundred personalities projected on the screen. The pilot study seemed to indicate

that data concerning a subject's visual familiarity with Afro-American person-

alities could be provided by using this instrument with some slight modifications.

Objectives

The objectives of this study are: to develop an instrument that will

measure student knowledge of the Afro -American history and culture; to use the

instrument to evaluate Black Studies in relation to student knowledge of Afro-

American history and culture; to provide a description of student attitude toward

Black Studies from a sample population; and to compare the results by sub-groups.

From these objectives the following directional hypotheses were generated for the

study and were analyzed for statistical significance at the .05 level of confidence.
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The primary purpose of hypotheses In this study is for the testing of the instru-

ment AAKI. The statistical instruments used to test these hypotheses were a one-

way-analysis of variance and t-test. All hypotheses were tested in the null form

of no significant difference for each analysis.

Hypotheses

Hypothesis I

There will be a significant difference between cumulative mean scores on

the AAKI from the Black Studies Curriculum Group and the Traditional Curriculum

Group.

'Hypothesis IA

There will besa significant difference between mean scores on the AAKI

(Part I) from the Black Studies Curriculum Group and the Traditional Curriculum

: Group.

Hypothesis IH

There will be a significant diffe ce between scores on the AAKI

(Part II) from the Black Studies Curricul Group and the Iiiaditional Curriculum

Group.

Hypothesis II

There will be a significant diffe -ice between mean scores on the Semantic

Differential scale from the Black Studies Cu__ culum Group and the Traditional

Curriculum Group.

Hypothesis III

There will be a significant differe between mean scores on the General

Queitionnaire Attitude Scale from the Black St es Curriculum Group and the

Traditional Curriculum Group.

Hypothesis IV

There will be a significant difference between mean scores on AAKI (Part

I), AAKI (Part II), cumulative AAKI, the Semantic Differential Scale, and the

General Questionnaire Attitude Scale from white students in the Black Studies Cur-

riculum Group and white students in the Traditional Curriculum Group.
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Hypothesis V

There will be a egnificant difference between mean scores on AAKI (Part

I), AAKI (Part II), cumulative AAKI, the Semantic Differential scaleland the

. General Questionnaire Attitude Scale from white students and black students. In the

Black Studies Curriculum Group.

Hypothesis VI

There will be a significant difference between mean scores on AAK1

(Part I), AAKI (Part II), cumulative AAKI, the Semantic Differential scale, and

the General Questionnaire Attitude Scale tromnale students and female students in

the Black StudiesCurriCulum Group.
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CHAPTER IV

1.111DniGS DISCUSLUCH

Findings

The findii of this study are reported in the order in which the hyPo-

theses are presented in the preceding chapter. The level of confidence for tests

of the hypotheses vas set at alpha = .05. Higher levels of significance are re-
ported when attained. The hypotheses were all tested in the null form of no sigr

nificant difference.

Three instruments were developed for use in the investigation. A modi-

fied form of the Semmntic Differential and a General. Questionnaire Attitude Scale

were used to provide a description of student attitude toward Black Studies pro-

grams. The Afro-American Knowledge Inventory (Part I) and (Part II) was developed

and used to provide a description of student knowledge of Afro-American history

and culture in relation to the Black Studies program. In tests of reliability the

instruments demonstrated reasonable confidence as reliable test measures.

This study assumes randomization on the basis of student self-ran:1=1dt*
in class selectian. Though true randomization of groups was not possible, it is

felt that analysis of variance is robust enough to compensate for the error within

and between group scores. Therefore, the data was subjected to a one-way analysis

of variance, an appropriate statistic when the quality of 2 or more means is being

tested for a single variable. In testIng for'specific group differences t-tests

were performed between each pair of means to test the specific hypotheses of the

study. A SUITISary of the mean scores from the two major groups is presented in

Table 4.

4'1

32



TABLE 4

SIMARI OF WAN SMFES A0114 THE AAKI, SEMAkifIC DIFFEREMAL
SCALE.' MID GDERAL 4.XESTIOMA ATISTILE SCALE FOP BLACK SHIES

CUBRIaLLV: 'ALP MID TRADITIGNAL CURRICULM =UP-

AAKI Semantic General

Part I Part 11 CUmulative Differ- QUestion-
ential naire

Attitude
Scale

Black Studies
eurricultn

50 31.51 60.35 92.07 41.89 40.39

Group

Traditional
curriculum

42 16.80 26.76 43.57 38.97 38.47

/oup

In examining the data in Table 4 the Black Studies Curriculum Group appar-

ently achieved a higher mean than the Traditional Curriculum Group. The increase in

mean scores fnaT Part I to Part II of the AAKI for both groups may be partly due to

enviranmental effects. Further examination shows that the means on the Semantic

Differential scale and the General Questionnaire Attitude Scale appear to be rela-

tively similar between the pups. 'fl differences between the means indicate that

the Black Studies Curriculum Group made the larger scores on all variables.

Hypothesis I states that there will be significant difference between the

cumulative mean scores on the AAKI from the Black Studies Curriculum Group and the

Traditional Curriculum Group. The hypothesis was tested and accepted at beyond the

.01 level of confidence with the significance of F (1, 90) = 93.4332, P<.01. Data

for the F ratio from one -way analysis of variance are reported in Table 5.
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'NEE 5

&WARY OF 1E- AY agiALYSIS OF VARIANCE ON CUMATIVE
PEALS ROM TiE AFRO-A.vEPICAN KPODWEEIXE IN

Sourve of Degrees of St= of I.'an
Variation freeSam squires Squares

F-ratio

Between Grams

Within aroLcs

,Total

lip

1 53711.598 53711.598 93.43321*

90 51737.965 574.866

91 105449.563

<.01

Tbe resultingF=ratio with 1 and 90 degrees of freedom equalled 93.4332

Bch is significant beyond the .01 level of confidence. The F-value required for

significance at this level is approximately 6.95. It can be assumed that cumula-

tive mean scores on AAKI are not equal from the two groups. Therefore, Hypothesis

I is accepted in its directional form.

Hypothesis IA is concerned with the differences between group mean scores

on Part I of AAKI. The data was subjected to one-way analysis of variance proced-

ures as tests for significance. Hypothesis IA states there will be a significant

difference between mean scores on the AAKI (Part I) from the Black Studies Curri-

culum Group and the Traditional Curriculum Group. The hypothesis was tested and

accepted at beyond the .01 level of confidence with the significance of F (1, 90) =

33.7733, pot-01. Data for the F ratio from one-way analysis of variance are re-

ported in Table 6.

43



TAME 6

MYPARY OF OtE-WAY ANALYSIS OF VARIANCE ON MAN SCORES
FROM POT I OF THE AFRO-Ai RXICAN X93WLEDGE MEMORY

Source of
variation

Degrees of
freed=

St= of
=Items

Wan
Squares F-ratio

between 4939.527 4939.527 33.77339.

Within Groups 90 13162.949 146.255

Total 91 18102,477

t

The value of F is significant beyond the .01 level of confidence. For

significance the value of F required at this level is approximately 6.96. This

indicates that differences would occur 1 per cent of the time by chance alone.

Therefore, Hypothesis IA is accepted in the directional form as the means on Part

I of AAKI are significantly different.

In regard to Part II of The Afro-American Knowledge Inventory,

Hypothesis lB states there will be a significant difference between mean scores on

the AAKI (Part II) from the Black Studies Curriculum Group and the Traditional

Curriculum Group. 'fl hypothesis was tested and accepted at beyond the .01 level

of confidence with the significance of F (1, 90) = 139.0537, p (.01. Data for

theF ratio from one-way analysis of variance are reported in Table 7.
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TABLE 7

SWAN! OF CtIE-WAY ANALYSIS OF VARIANCE ON JEAN SCCEES
11101 PART iI OFT AM-NEIMAN MEM= INVENIORY

Sourve of
variation

Degrees of
freedom

- Sum of
squares Squares F-ratio

Between Groups

Within Groups

1

90

25766.863

16677.137

25766.863

185.302

139.05371'

Tbtal 91 42444.000

p < .01

The resulting F-ratio is significant beyond the .01 level of confidence.

The F_ -value required for significance at this level is approximately 6.96. Tius,

it may be assumed that the means are not equal. HYpothesis IB is, therefore,

accepted in its directional form since the means from the Black Studies Curriculum

Group and the Traditional Curriculum Group on Part II of AAKI appear to be

significantly different.

Hypothesis II and III are both in regard to the attitude scales used in

the study. Both hypotheses were tested by one-way analysis of variance procedures.

Hypothesis II states there will be a significant difference between mean scores on

the Semantic Differential scale from the Black Studies Curriculum Group and the

Traditional Curriculum Group. The hypothesis was tested and accepted at beyond

the .05 level of confidence with the significance of F (1, 90) = 6.9539, p 4:.05.

Data for the F_ -ratio from one-way analysis of variance are presented in Table Se.
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TABLE

-WARY OF ON WAY ANALYSIS OF VARIANCE
SE11171'10 DIFFEREICIAL SCAIE

Source of
variation

Degrees of Siam of
freedom squares

Mean
Squares F_-ratio

Between Grc-..cs

WI Gror.ps

1

90

195.133

2525.1176

195.133

28.061

6.95391'

Total 91 2720.609

'4.05
In testing Hypothesis 11 the -value of F was found to be significant be-

yond-the .05 level of confidence. The value of F required for significance at
this level is approximately 3.96. The means are apparently significantly different;
therefore, Hypothesis II is accepted in its directional form.

itrpothesis III states there will be a significant difference between mean
-scores on the General Questionnaire Attitude Scale from the Black Studies

Curriculum Group and the Traditional Curriculum Group. The hypothesis was tested .

and accepted at beyond the .05 level of confidence with the significance of F

(1, 90) = 11.9101, p 4.05. Data for the F-ratio from one-way analysis of variance

are presented in Table 9.
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T -4 a 9

SLWARY OF CIE-WAY ANALYSIS OF VARIANCE ON 11E
MEW. 4.."MTICtriAIRE ATITIVEE SCALE

Source of
variation

Degrees of
freedom

Sum of
squares

Mean

squares

F-ratio

Between Groups 1 84.480 84.480 4.91013s

Within Groups 9C 1548.476 17.205

Total 91 1632.956

A one-may analysis of variance was used as an analysis for equality of

the sample means. The resulting F_ -ratio with 1 and 90 degrees of freedom equalled

4.910 which is significant beyond the .05 level of confidence. The F-value re-

quired for significance at this level is 3.96. Thus, it may be assumed that the

obtained value is greater than the value required for significance. The means

are apparently not equal; therefore, hypothesis III is accepted in its directional

form. Difference does exist between mean scores from the Black Studies Curriculum

Group and the Traditional Curriculum Group upon the General Questionnaire Attitude

Scale.

Hypothesis V is in regard to mean scores-on AAKI (Part I), AAKI (Part II),

cumulative scores from AAKI, the Semantic Differential scale, and the General

Questionnaire Attitude Scale between the white students in the Black Studies

Curriculum Group and the white students in the Traditional Curriculum Group. The

-one-way analysis of variance computation generated the mean scores that are presented

In Table 10.
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TABLE 10

St.,"7:VARY OF THE PEAK SCORES FfC*1 AAKI, swum DIP/ERB/11AL SCALE,
AND 2NE:RAL Cif. ESTurteame xrrnme SCALE BETIEEN WITTE STUDENTS IN

7rE BLACK STOIDM CLFRICULN GMT AM INSITE STILE= IN THE
TRADITIONAL CLIMICULUM MUM

AAKI Semantic General

Part I Part II Cumulative Differ- Question-
ential naire

Attitude
Scale

'Ai't2tte Ss. in

Black Studies
Curriculum
Grow

White Ss. in
Traditional
Curriculum
Group

42

26.02

16.80

51.93

26.76

78.00

43.57

43.31

38.97

41.68
I

38.47

In examining the mean scores that are presented in Table 10 it appears

that white students in the Black Studies Curriculum Group obtained higher mean

scores on Part I, Part II, and cumulative AAKI. 1 largest means occur in per-

forrances on Part II of AAKI. However, white students in the Traditional

Curriculum Group also performed better on AAK1
.

(Part II) than on AAKI (Part I).

Since AAKI (Part II) deals with the identification of specific Anv-American per-

sonalities, it is possible that environmental effects may be partially responsible

for the differences.

Further examination of the data indicate differentiation exists between

rein scores on the Semantic Differential and General Questionnaire Attitude

Scale. lbe differences tend to be largest from the white students in the Black

Studies Curriculum Group.

The means presented in Table 10 were used in evaluating the findings in

terms of significant differences between the groups. t-tests were computed for

this analysis, and are reported with their significance levels in Table 11.
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TABLE 11

' I:CAWS= BE-Trim; ),EANS 011 137E AAKI, SEMANTIC
51.-.:-.--FMITTIAL SCALE, AIM MIE-3AL QUESTICNNAIBE Airrrrac

WALE RCM 'AVIA STUMP. S IN THE BLACK STUDIES
ZIMICLTIN AIZOt 'ITE WHIM STUDENTS IN

TIE TRADITIONAL CUltRICTLIYM MIDUP

Sourt.e Degrees of
fmedom

t Significance
levels

AMC! Part 57 3.22976 P<.01

AAKI Part II 57 6.8506 p< .001

AAKI Cumulative 57 5.77249 p.e. .001

Semantic 2.70579 p < .01
Differential

General 57 2.55383 P <-05
Questionnaire
Attitude Scale

The difference between mean scores on the test measures from -white stu-

dents in the Black Studies Curriculum Group and white students in the Traditional

Curriculum Group were analyzed. The direction form of Hypothesis IV for AAKI

(Fart I) was accepted at beyond the .01 level of confidence with t= 3.2297. With

57 degrees of freedom the value of t required for significance at this level is

approximately 3.46.

Hypothesis IV in the directional fora: for AAKI (Part II) was'accepted at

beyond the .001 level of confidence with t = 6.8506. With 57 degrees of freedom

the value of t required for significance at this level is approximately3.460.

Hypothesis IV in the directional form for cumulative mean scones on AAKI

was accepted at beyond the .001 level of confidence with t ='5.77249. With 57

degrees of freedom the value of t required for significance at this level is approxi-

mately 2.632. Hypothesis IV in the directional form for the Semantic Differential

scale was ac:erted at the of c.onfidene with t = 2.7057. With 57 degrees

49
40



of freedotz the value of t for significance at this level is approximately 2.632.

Hypothesis IV in the directional form for the General Questionnaire

Attitude Scale was accepted at beyond the .05 level of confidence with t =

2.5533. The value of t required for significance at this level is approximately

1.987.

Al sections of Hypothesis LV were tested to be significant at the .05

level of beyond. Therefore, Hypothesis IV is accepted in the directional fora

since it states there will be a significant difference between mean scores on

AAKI (Part I), AAKI (Part II), cumulative scores -from AAKI, the Semantic

Differential Scale and the General Questionnaire Attitude Scale between the white

students in the Black Studies Curriculum Group and the white students in the

Traditional Curriculum Group. The means from white students in the Black Studies

CUrricullanGroup and white students in the Traditional Curriculum Group are con -

sidered to be significantly different.

A further analysis of group mean differences- was made between the mean

scores tram the black students and white students in the Black Studies Curriculum

Group. In testing Hypothesis V, the means from the two groups of subjects were

subjected to t-test to evaluate the differences. The mean scores achieved by the

two groups of subjects are presented in Table 12.

TABLE 12

3UNMARY OF THE MEAN SCORES FROM THE AAKI, SEMANTIC DIFFERENTIAL
SCALE, AND GENERAL QUESTIONNAIRE ATTITUDE SCALE FOR BLACK

STUDENTS AND WHITE STUDENTS IN THE BLACK STUDIES CURRICULUM GROUP

Group N AAKI Semantic General

art I Part II Cumulative Differ- Question-

.
ential naire

Attitude
Scale

White SS. in 16 26.06 51.93 78.00 43.31 41.68

Black Studies
Curriculum Group

Black Ss. in 34 34.08 64.32 98.70 41.23 39.79

Black Studies
Curriculum
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In exklmanine,te mean scDres that are.presented in Table 12 there :is

indicatIon of gmup differences in nean scores on Part 1, Part II, and mr-f:lat've

means on AAKI. The differences tend to be largest for black students in the

Black Studies Curriculum group. aleir highest mean scores appear to be AAKI

(Part II), the identification part of the inventory.

The mean scores un both the Semantic Differential and General Question-

naire Attitude Scale indicate that differences exist between the groups. However,

these differences are largest from the white students in the -Black Studies

Ctrriculum -group. The higter mean scores suggest a more positive attitude toward

Black Studies programs.

The means from Table 12 were used in analyzing the findingp for signi-

fioant differences between black students and white students in the Black Studies

Curriculum group. t-tests were computed to assist in the evaluation of the dif-

ferences. The t-values attained are reported with their significance level in

Table 13.

TABLE 13 r

t-TEST COMPARLSOM BETWEEN MANS ON THE AAKI, SEMANTIC
5IFFERENTIAL SCALE, AND GENERAL QUESTIONNADENITITUDE

SCALE FOR BLACK STUDENTS AND WHITE STUDENTS
IN THE BLACK STUDIES CURRICULUM GROUP

Source Decrees of
freedom

t Significance
levels

AAKI Part I 49 1.87546 N.S.

AAKI Part II 49 2.97829 p < .01

AAKI Cumulative 49 2.65418 p <.01

Semantic 49 1.54210 N.S.
Differential

General 49 1.74194 N.S
Questionnaire
Attitude Scale
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On :he basis of t-test analysis in testing Hypothesis V the following

assumptions were nade. Hypothesis V in the directional for_ m for AAKI (Part I)

was not accepted with t = 1.8754 which is not significant. With 49 degrees of

freedom the value of t required for significance at the .05 level had 'to be

2.0 0.

Hypothesis V in the directional corm for AAKI (Part II) was accepted at

the .01 level of confidence with t = 2.9782. The value of t required for signi-

ficance at the .01 level is 2.681.

Hypothesis V in the directional form for cumulative performance on AAKI

was accepted at the .05 level of confidence with t = 2.6541. The value of t re-

quired for significance at the .05 level is 2.010.

Hypothesis V in the directional form for the Semantic Differential scale

was not accepted with t = 1.5421 which is not significant. The value of t required

for significance at the .05 level had to be 2.010.

Hypothesis V in the directional form for the General Questionnaire

Attitude Scale was not accepted with t = 1.7419 which is not significant. The

value of t required for significance at the .05 level had to be 2.010.

'Hypothesis V states that there will be a significant difference between

mean scores on AAKI (Part I), AAKI (Part II), cumulative scores for the AAKI, the

Semantic Differential Scale, and the General Questionnaire Attitude Scale from

white students and blaCk students in the Black Studies Curriculum Group. There-

fore, two of the five sections of Hypothesis V were accepted. Thbse sections of

the hypothesis accepted included performances on AAKI (Part II) and cumulative

AAKI. The means of the two groups of white students and black students in the

Black Studies Curriculum Group are apparently different significantly.

No statistically significant difference was found to e ;t between

means on AAKI (Part I), the Semantic Differential Scale or the General Question-

naire Attitude Scale.

Hypothesis VI states there Will be a significant difference between mean

scores on AAKI (Part I), AAKI (Part II), cumulative AAKI, the Semantic Differen-

tial Scale, and the General Questionnaire Attitude Scale from male students and

female students in the Black Studies Curriculum Group. A summary of the groups'

mean scores is presented in Table 14.
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TABLE 14

SUFMARY OF MEAN SCORES FROM THE AAKI, SEMANTIC DIFFERENTIAL
SCALE, AND GENERAL QUESTIONNAIRE ATTITUDE SCALE FROM MALE
AND FEMALE SUBJECTS IN THE BLACK SUUDIES CURRICULUM GROUP

Group N AAKI Semantic General
Part I Part II Cumulative Differ- Question

ential naive
Attitude
Scale

Female Ss. 30 33.13 62.86 96.33 41.66 39.93

Male Ss. 20 29.09 56.59 85.70 42?25 41.09.

In examining the group means from Table 14 it appears that larger scores

were made by female subjects on all parts of the AAKI. The largest mean scores

exist in female.performances on AAKI (Part II).

Small differences exist between mean scores on both attitude scales with

males scoring slightly higher than the female. This night suggest that the male

students are more positive in their attitudes toward Black Studies Programs.

However, the scores do not differ significantly.

The means from Table 14 were subjected to t-test analysis in order to

determine if difference exists. The results are presented in Table 15.

4
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TABLE 15

t-T1EST COMPARISONS BEAM !CANS CH ME WI, smarm
TSIFFERENTIAL SBALB, AND GENERAL QIESTIOINAIRE ATITILLE
SCALE NOM MALE AND FEMIE SUBJECTS IN THE BLACK STUDIES

CURRICULUM GFOUP

4

Source Degrees of t Significance

freedom' levels

AAKI Part I 49 0.96467

AAKI Part II 49 1.48698

AAKI Orulative 49 1.36234

Semantic 49 1.10710

Differential

General .

Questionnaire
Attitude Scale

49

N.S.

N.S.

N.S.

N.S.

0.44486 N.S.

The data presented in Table 15 were used to examine, Hypothesis VI for

mean differences between male students and fenale students in the Black Studies

Curriculum Group. Hypothesis VI in the directional form for AAKI (Part I) was not

accepted with t = 0.9646 which is not significant.' With 49 degrees of freedom the

value of 5 required for significance at the .05 level had to be 2.010.

Hypothesis VI in the directional form for AAKI (Part II) was not

accepted with t = 1.4869 which is not significant. The value of t required for

significance at the .05 level had to be 2.010.

Hypothesis VI in the directional form for AAKI cunulative.was not ac-

cepted with t = 1.3623 which is not significant. The value of t required for

significande at the .05 level had to be 2.010.

Hypothesis VI in the directional form for the Semantic Differential

Scale was not accepted with t = 1.1071, which is not significant. Thevalue of t

required for significance at the .05 level had to be 2.010.

45

54,



Et;pcthe-:Is VI in the directional form for the General Questionnaire

Attitude Scale was not accepted with t = 0.4448 which is not significant. The

value of t required for significance at the .05 level had to be 2.010.

Therefore, Hypothesis Vi which states that there will be a significant

difference between male student scores and remale student scores in the Black

Studies Curriculum Group was not accepted based upon the statistical analysis of

the data.

Discussion

This investigation was an attempt to determine the relation of Black

Studies programs to student knowledge of Afro-American history and culture. The

findings are based upon comparisons of differences between mean scores generated

from three test instruments used in the study. The discussions of the findings

are based upon group mean score performances on the measuring instruments.

The investigation has established that the instrument, AMU, appears to

be a suitable device for the measurement of student knowledge of factual data

pertaining to Afro-Americans and student ability to identify specific Afro-

Americanpersonalities. This investigation has determined that students exposed

to the Black Studies program make significantly higher scores on the AAKI test

instrument than students enrolled in the Traditional Curriculum.

The findings further indicated that the Black Studies Curriculum Group

tend to have more positive attitudes toward studies about Black Americans than did

students in the Traditional Curriculum Group. Therefore, it may be possible that

exposure to various aspects of Afro-American history and culture nay be instrumen-

tal in promoting positive attitudes toward studies about Black Americans.

-cite students in the Black Studies Curridulum Group tend to be more

familiar with Afro-Americans and more apparently positive in their attitudes toward

Black Studies than white students in the Traditional Curriculum Group. This may

suggest that some exposure to Black Studies is desiiable for promoting mutual

understandinz and respect for contributions made by Black Americans to American

society.

In performances on AAKI (Part II) which deals with the identificatio6 of

specific Afro-American personalities it was determined that all mean scores on this

variable were higher than performance scores on AAKI (Part I). This may suggest

5.5
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tInt iableo such as 4,dio, t.v., movies and other environmental means possibly

affect lelowledm concerning Afro-Aneri= culture. However, it appears that sub-

:evs n the Black Studies Currizullmm Group made significantly higher scores on

all aspects of AAKI, especially Part II. On the basis of the data, it is probable

that Black Stuales programs tend to rrovide students with information and mater-

about Afro-American history and culture.

In analyzing performance by ethnic group in the Black Studies Curriculum

up it: waz n.und that black students were more successrul in identifying sped.-

fic Afro-A:nerlan personalities than White students in the Black Studies Curriculum

itwever, there were no statistically significant differences in group per-

formances tt, AAKI (Part I), which deals with factual data about Afro - Americans.,

Geo ff C197) reported sin112r findings in his research tittich indicates no dif-

ference to t+ ethnic groups on a test of factual knowledge about Black

Americans. Further firings of Georgeoff indicate that ethnic group is a signifi-

cant factor in ability to identify the race of prominent American personalities,

blak or wni e.

f particular concern to. this study is the mean score results on the two

scales fro m white and black students in the Black Studies Curriculum

Ircui.. Although there is no significant difference, it was found that White stu-

dents in he Black Studies Curriculliroup tend to have a more positive attitude

tow%nd Black Studies Program. The mean scores are relatively close; however,

the finlinr hame sone further iiplications to related research. Similar find-

:..rims by other researchers including (Clark, 1952), (Deutsch, 1960), and (Fantini

and Weinsteln, 1968) indicate in their studies that black subjects have possibly

'ncor--e-tly identified with their ethnic group and may tend to haVe negative atti-

tudes toward their own group.
-

Both males and females in the Black Studies Curriculum Group tend to

perform equally well on all variables. Thus, sex did not appear to be a signifi-

cant factor-in performance on any of the dependent variables.

If the Blank Studies Program is assumed to be a vital part of the school

;ulur, the filiaings of this study are supportive evidence of its relation to

km,wi-A,7e of Afro-American contributions. The results indicate that

atidents enrAled in the Black Studies Program. are more knowledgeable about Afro-

American and culture as thtermined by performance scores on AAKI. Students
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In Black Studies it a higher significance In attitude tcua.

aboi Afro-Americans. It is suggested through the findings of this study tlat

students In the Black Studies Curriculum are better informed of the
.

Blace Americans in American history and culture.

In iiscussing sale Implications from the hypotheses testing, no informa-

tion was generated that actually determines what effect Black Studies had ui_n

student performance on AAK:. Thus, it is not assumed that higher scores on

dependent variable are attributable t the Black Studies Prowl=
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jzslair FrEzzie

Tle primary concern f this research was the question: what is the rela-

"7" - " A".
-:010^. 441; lack Studies Program to student knowledge of Afro-American history

no' zulture: In an atterpt to assess the effect of the Black Studies Program this

stuly used ninety-two male and female mndergraduate students. 7he sample consisted

v, two =.. s, the Studies Curricula t Group and the Traditional Curriculum

ar..4.,. There -were fifty students in the Black Studies Curriculum Group and forty-

two students In the Traditional Curriculum Group. Both groups were administered

simultaneJusly the sane neasureuent materials in a post-test only situation.

Three Instruments were utilized In generatingthe data for evaluative pur-

poses. A two-part measurement instrument entitled The Afro-American Knowledge

Inventory r,AAKI) designed for the study was used as a measure to determine student

knowledge of Afro-American history and culture. AMU (Part I) consists of 100 nul-

tip:e-choice !tens concerning factual data about Afro-Americans and their contri-

but! to society. AAKI (Part II) consists of 100 2 x 2 slides of Afro-American

person-14-1es to be identified by the subjects. It was believed that a cumulative

AAK: -.17,-,uld produce an adequate description of a subject's knowle-o, of

Afro-Amer_zan nistory and aulture.

A modified form of the Semantic Differential and a General Questionnaire

Attitude scale were used to provide a description of student attitude toward Black

!_ud!es Trcrrams.

Lne investigation was conducted to determine student knowledge of Afro-

Lnerican history and culture. It establishes that the instrument, AAKI, designed

for this study is suitable for this purpose. Through the use of the instrument,

the invasti4ation establishes that groups according to curriculum type and ethnic

perfom differently on The Afro-American Knowledge Inventory.

!omputing mean scores from performances on AAKI it was found: that

stuit:nts in the Black Studies Curriculum Group tended to make higher mean scores

AW.: than students in the Trai!tior.al Curriculum Group; that Black Students

:rake hLiter mean scores ,;n AAKI (Part II) than other students; and that

Yin *,monde-' ~f :-erfor7-. equally as well on AAKI.
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the stut,, ' und that staients

to havr.- a r ive attitu:le 'es at a7k Americans.

also found ti--t white stuJens the lac;: . Curriculum ;r-

ten5ed to hal the nest p,,,ziti7e nttitule `:Award "'e stud-!-.t

the Traditional ir" rt, ark od have th tIve atti

cific conclusin$ fr,:n the findin-, - tasei ;he

the data from this investigati,..:.

concluded that tne instrunent, designed and test ,

thts investi;atIon la believed to be a suitable devii: -.bra the measurement

dent knowledme of Afro-American history and cullrure and st unt ability

specifle Afm-Americah personalities.

reference tu testinE student per rmnc-:- the fellowii-.4.

Feneral assurttions can be made:

enrolled the Black Studle.: I:ogram tend to be

informed at-It far.:al data exicerain,7 Afro-American hi:tory and cuhure,

better able identL specific Afr-American persen:tlities, aC3d seam to h1..-

sr-e p-s'4 47e attitudes toward

R.

studies about Afru-Americins.

tat white students enn.iled in the Black F' lies Program tend t_

Letter _Jed atcut factual data ..-4,erninr Afro-Amer.:cans, are better ar.):-.

identifspecific Afro-American personalities, and seen to have more pozit17..-

attitudes t:ward studies about Afro-Americans than 'mit, students enrolled :n

Traditional Curriculan-

Mat black students in the, Black Studies .Pro; m are seemingly be-tel.

able to identify specific Afro-American perzonalities n white students in

Black Studies Program. Cn this particular variable it J;p-ars that ethnic

is a si4rificant factor. Evidene also indicates tha4- in the Black Studies

Program sex does nct appear tr, te oit-nIficant fact :: in performance on an::

the 7ariables.

f

:nrendations

r)
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of this study and are United to the sampling population. The recommendations are

as follows:

The evidence in this investigation was genemMxsiby a post -test only

situation, which may limit generalization About the findings. It is recommended

that the study be replicated utin71ng pre- post-test procedures or alternative

methods in an effort to obtain more evidence vital to this area of concern.

This investigation was conducted with one Black Studies Program, in one

s:hocl, and a population limited to undergraduate college students. It is recom-

mended that further research include other Black Studies prcgrams with larger and

different populations. The populations should include various combinations of

students from differing backgrounds, ethnic groups, and school settings. It is

further recommended that nal-ccalegiate subjects be used for purposes of compari-

sons in future research.
/

Although randomization for the sample under study was assumed, a truly

random sample was not possible. It is, therefore, recommended that additional

studles be conducted with a truly random sample.

Both parts of the major instrument (AAKI) used in this study were timed

since it was thought that outright guessing would be reduced. However, no data

was re erased to determine the actual effect of this particular variable. Thus,

it is reoommended in replication of the study that timing procedures on AAKI be

varied for different groups. This may help to determine what effect this variable

nay have on the results_

The measurenent instrument (AAKI) deVeloped for this investigation was

es:el tally important. Few research studies have been conducted which deal

directly with the evaluation of the Black Studies programs; thus, it is recommen-

ded that AAKI be utilized as a "frame*Of reference" for future evaluative efforts

and alai;ted for use in other Black Studies programs. The instrument may also be

used to detenine "where the students are" in their knowledge of Afro-American

history and culture. Thus, it seems apparent that such information could be quite

valuable to educators for developing a Black Studies Pmgmmmwhich is formulated

on the tasis of student background and level of awareness.

Another important finding of this study suggests certain implications

ooncernin,- attitude. The possibility that attitudes toward Black Americans may be

tnroumh exposure to the Black Studies Curriculum is of prime importance.
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An 1.1p1.--catior. f'.?r further study in this direction might be in developing evalu-

ative measures whiCh deal primarily with affective aspects of the Black Studies

Prngram. This is particularly significant as mutual respect and understanding or
the various 4ub-oultures in American society has increasingly become a mbar con -

cern of the education system.

In the past few years much emphasis has been placed upon Black pride

and heritage One of the primary reasons for this movement was to instill the

black student with a more positive self-concept. However, few attempts have been

made to determine the effects of this movement in actually changing the self-

concept of black students. Since evidence is lacking, it appears that research

in this area is particularly needed.

As indicated in the findings of this study some students are not as in-

formed about Afro-merican history and culture as others. Thus, it is recommended

that educators develop methods of incorporating feasible aspects of the Afro-

American experience into the Traditional Curriculum This approach will hopefully.

env ourage students not fornally exposed to the Black Studies Program to become

more familiar with the life style and culture of Afro-Anericans.

The findings of this study have indicated that the Black StAies Program

tends to increase student knowledge of Afro-American history and culture. If this

is in fact true, then it is recommended that the Black Studies Program be considered

a primary agent in disseminating information about Afro-Americans as an important

factor in iqproving the mutual respect and understanding of Afro-American contri-

butions to society.

It is finally recommended that educators, researchers, and curriculum

developers continue to implement various procedures to evaluate the effect of Black

Studies programs in order to meet the increasing demands for effective educational

program in an ever-changing society.

61



Atkin :-1;iroon J. Fasin4o currioUllzo qhange on research and demonstration. The

.::Lnt:Dn 7o1=0 XXXI, NoMber I, November, 1966.

Barsveil, Beryle. Conclusion: the status of black studies today. Black

Sou dies in Zchools. Education U.S.A. Special Report, National School

FOtlic Relations Association, Washington, D.C., 1970, 38-39.

BPthone, Lebero. Afro-American studies: perspectives toward a definition. IRCD

c'tn, 1969, 5, 9-10.

and 1;2-11oe America. edited by the Tine Educational Program, New York: Time

!noorporated, 1969.

Blacrtorn, Robert W. Black studies and the states: what have they done. Black

.Thdies in Schools. Education U.S.A. Special Report, National School

Relationz Association, Washington, D.C., 1970, 11.

Blassinpane, john W. Black studies: an intellectual crisis. Lecture given to the

Faculoy 3f the College of Arts and Sciences, University of Maryland,

spring, 1970, (mimeographed).

Bryce-Laperoe, Roy S. Black studies: pros and cons. Black Studies in Schools,

Education Special Report, National. School Public Relations

Aosociation, WaShington, D.C., 1970.

Buns, Os'zar E., ed. Mental Measurement Yearbook. Highland Park, New Jersey:

Grtahon Press, 1965.

Kenneth B. Ertoional factors in racial identification and preference in
Neoro children, Journal of Negro Education, 19, 1950.

Cruse, Harold. The integrationist ethic as a basis for scholarly endeavors.

Black Studies in the Universities. New Haven: -Yale University Press,

Cuban, Larry. Not 'whether' but 'why? and who'. Instructional Materials on the

Nerro in the Public Schools, JoUrnal of Negro Education, 1967, 36 M.

Deuosch, Partin B. Minority group and class status as related to social and

personality factors in scholastic achievement. New York: ,Society for

Applied Anthropology, 1960, 2.

Devlin, Joseph. Black studies: pros and cons. Black Studies in schools. Educa-

tion U.S.A. Special Report, National School Public Relations Association,

Waohinoton, D.C., 1970.

Dove, Adrian. The Dove Counterbalance mineral Intelligence Test in Black and
White AmerFA, edited by the Time Educational Program, New York: Time

19->9.

53

62



Durhan, Joseph T. Zi4n1ficant `her es in American negro history. The Role and
Contributions of American Negroes in the History of the United States
and of Illinois, Office of the Superintendent of Public Instruction,
SepteMber, 197'C.

Edwards, Harry. Black students. New York: The Free Press, 1970.

Evans, Charles J. Black studies in the state of Illinois: a directory. Chicago
City College, Chicago, Illinois, 1969.

Fantini, Mario and Weinstein, Gerald. The disadvantaged: challenge to education.
New Yorit: Harper and Row, 1968.

Farber, M. A. Black studies take hold, but face many problems. The New York
Times (New York, New York) cols., December 27, 1970, 42.

Fenton, Edwin. Black studies: pros and cons. Black Studies in Schools, Education
U.S.A. Special Report, National School Public Relations Association,
Washington, D.C., 1970.

Ferry, W. H. Universities: looking black. Cultural Affairs, New York: Published
by Associate Councils of the Arts, January,'1971, a

Fox, David J. The research process in education. New York: Holt, Rinehart and
Winston, Inc., 1969.

Frederick, Peter. In fear of academic backlash. AAUP Bulletin, Winter, 1969,
429-434.

Georgeoff, John. The elementary curriculum as a factor in racial understanding,
2 vols. (Purdue University Studies in Education, No. 1, 1968)
Lafayctte, Indiana: Department of Education, 1968.

. Race as a factor in knowledge about negro history. The Journal of
'Neg,o Education. 1970, 40 (1).

Hare, Nathan. _Black leaders speak put on black education. Today's Education,
October, 1969.

Harris, Janette H. The black studies crisis. Negro History Bulletin.._1971,.
34 (5).

Hiliway, Tyrus. Handbook of educational research. New York: Houghton Mifflin Co.,
1969.

Hurt, N. Franklin. Put the negro into United States history. Illinois Education,
196'3, 288-290.

Hyman, Ronald T. Principles of cc',ntemporary education. New York: Monarch Press,
Inc., 19C.

63

514

.1



aceuz, self-2-,ncept: imiilicatiins for schools and citizenship.

New York:

Lee, Carle:on. Black american studies. History Bulletin, 1971, 34 C5)

Likert, R. A technique for the measurement r attitudes. Archives of

-hology, 140, 1932.1

McEachern, Iaye. Afro-American history: schools rush to get in step. The

Nation's ahools, September, 19t:5.

P114. der, Dharathula 14. Selecting cur children's books: time for some changes.

C-r-zr.,i.--,-,gEducatic.,h, 1966, 1 (3), 8-14.

Nat' S.,kool Public Relations Association. Black studies in schools.

Fdueltion U.S.A., Special Report, Washington, D.C., 1970.

Osgood, Charles E., leowe J. Suci, and Percy H. Tannenbaum. The measurement of

meaning. Urbana: University of Illinois Press, 1957.

Pearson, Miftcn. The assessment of student attitudes and performance as affected

ty varied teacher response. Unpublished masters thesis, Illinois State

7:e.iversity, 1971.

Poulos, Nicnp_as. Nei: To attitudes toward textbook' illustration. Paper read at

:he Annual Yeetinc of the AmerIcan Educational Research Association, Los
.:eles, February, 1969. (ameographed)

Rr,tc:cr, Sw Revolution in a technological society. Negro History Bulletin,

37, f1),

, H. Studies :.n.,attitudes. Purdue University Bulletin, 1934, 35 (4),

Pnbbinz, Wa2Ten Afro-anerdcan panarama. ESEA Title III Project of the
71-11,r12 te, Washington,

Roth, R. W. The effects of irate-al curricifum on negro and white fifth grade

students. 'Unpublished doctoral dissertation, The University of

:Uchipan, 1969.

Ryan, ::. White experts, black experts, and black studies. Black Acadenv

Review, 1970, 52-65.

Scheiner, E:len. Race, class, and sex at correlates of the self-social concepts

of :thildren. Unpublished senior honors thesis, Goucher College,1967.

LL;t: ailtiple measure of self-concept. Paper read at the Annual lieet-

11.: the American Ed-A .ational Research Association, Chicago, Illinois,

ebr;,,:ary, 195a- hed)

hi: ,r Black Studies: :iyths

JJ

64



and Realities. New York: A. Philip Randolph Education Fes,
Septenber, 1569, 35-37.

Thurston, L. L. Attitudes can be measured. American Journal of SoCiology,
January, 1928, 33, 529-554.

Walker, Ann. The creation of black studies programs on american campuses. Un-
pUblished doctoral dissertation, East Coast University, 1970.

Wilkins, Roy. Black leaders speak out on black education. Tbday's Education,
October, 1969.

Wood, Dorothy Adkins. Test construction. Ohio: Charles E. Merrill Books, Inc.,
1961.

Woodson, Carter, G., and Wesley, Charles. The negro in our history. Washington,
D.C.: The Associated Publishers, Inc., 2nd edition (revised and
enlarged), 1947.

Wright, Nathan. Black studiesforecast from hindsight. What Black Educators
are Saying, New York: Hawthorne Books, Inc., 1970.

Ziller, Robert C. The alienation syndrome: a triadic pattern of self-other
Orientation. University of °ream, 1968. (Mimeographed)

65

56



APPENDIX A

itE DEVF....OPMENT OF THE AFDC) -A' CAN KNOWLEDGE INVENTORY

The information included in AAKI is based upon a carefUl survey of

library books, nagazines, newspapers, audio-visuals, and other instructional

materials related to Black Americans. ;Multi -media kits, T.V. documentaries,

calendars, charts, biographies, and autobiographies were reviewed for materials

applicable for inclusion in the inventory. The list of materials available was

exhaustive; therefore, only a few of the major sources are cited. They are

listed in the back of this Appendix.

A jury of five Black Studies instructors from Illinois State

University, Nornal, Illinois, aided in the selection of items to be included in

AAKI. Since these persons were involved in the teaching of Black Studies, it

was thought that their expertise would be essential in the development of the

instrunent. The jury was composed of an Afro-American historian, and one instruc-

tor each in7-the fields of literature, nusic, art, and sociology.

Upon collecting and reviewing the materials it was found that Afro -

Americans have achieved distinction as scientists, inventors, writers, artists,

athletes, along with significant contributions in other fields of endeavor. Thus,

it was necessary to categorize persons according to their field of distinction.

Categorization was mdeled after an index of Negro personalities found in

Appendix A oi a publication entitled The Role and Contributions of American

Nei s-s in the Histo of the United States and of Illinois State of Illinoii,

Office of the Superintendent of Public Instruction, September, 1970.

A series of statements pertaining to some aspect of Afro-American his-

tory and culture were developed from the available materials. Sortie areas such as

sports had an excess of information. In such cases some of the statements were

randomly eliminated until a feasible number was obtained. This was to reduce the

possibility of too many items devoted to one specific area. Two- hundred items

emerged, each presented in statement form with five possible answers.

The two-hundred items were presented to each .juror to determine which

items should be eliminated and which should-be included in the inventory. The

jurors were also asked to indicate which of the five choices was correct. The

comments, criticismsiesnd correct responses by the jurors were analyzed. Fifty
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of the items were eliminated in the process. Some were eliminated because of

their extreme difficulty, while others were considered poorly written. The neces-

sary revisions were nade. The remaining one-hundred and fifty items became the

basis for Part I of AAKI.

A further analysis revealed three major structural defects in develop-

ing this section of the instrument. The first defect was that nany of the

choices provided were not relevant to the statements and would tend to promote

guessing. Thus, it was necessary to correct this defect. Another defect was

that the items were not randomly distributed; that is, the statements about per-

sons in sports were in the same sequence in which they were devised. To remedy

this effect each item was assigned a number. A random selection procedure followed.

The first number selected was designated to be the first entry in AAKI (Part I).

The process was continued until all one-hundred and fifty items had been assigned

their order. Another defect was the poSitioning of the alternative choices in

each item. A procedure was developed in order to assure that choices were ran-

domly dispersed throughout each item. This was also done to reduce the possibility

of the correct response to occur in the same position more than two or three

successive items.

The instrument was further refined through a pilot study (reported in

Chapter III) in which each entry was subjected to an item analysis procedure. The

results revealed that many-of the items were either too difficult or too indiscrim-

inate. Revisions were made to adjust these difficulties. Fifty of the items were

eliminated. The remaining one-hundred items became the final form of AAKI (Part

I). The selections were re-ordered for numerical sequence and the position of

correct response order was adjusted. It was decided that twenty -five minutes would

be sufficient time for, subjects to complete AAKI (Part I).

Many of the materials used in developing Part I of the inventory contained

photographs of various Afro-American personalities. The photographs were collected

and sorted according to specific fields of endeavor. After collecting one-hundred

and seventy-five photographs, 2 x 2 slides were made of each. Mbst wertdoneHin

black and white; however, a few were made in color. Historical as well as contem-

porary fir;ures were depicted in the slides. The use of slides was based upon the

following rationale: if Black Studies classes utilize both ver.,al and visual means,

then it seems to follow that both methods should be evident when attempting to
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evaluate the effects of Black Studies. Thus, it is apparent that both verbal and

visual stimuli should be provided in evaluative measures in order to insure a more

accurate description of a subject's knowledge in this area.

The five-man jury was asked to identify each of the one-hundred and

seventy-five personalities as shown in the 2 x 2 slides. Responses by the jurors

were analyzed and various suggestions made. Some of the slides were eliminated

because of difficulty in identification. Others were thought to be too obscure

for inclusion in the inventory. Poor photographic quality was another reason for

elimination. The results ended with the jurors selecting one-hundred slides of

Afro-American personalities to be included in the final form of AAKI (Part II). ,

Following the selection of the slides each was ase"..led a number. The

number was used in a procedure to indicate the order in which each would be preZ-

sented. The jurors were asked to select four alternative answers. As in AAKI

(Part I) a procedure was followed to eliminate a set pattern ofcorrect responses.

The necessary steps were carried out, resulting in the completed form of AAKI (Part

11)4- Subjects are not expected to recognize all the personalities; therefore,

twenty-seconds is allowed' for each identification. It was thought that timing

might serve as a precaution against outright, guessing. AAKI (Part II) takes

approximately thirty-five minutes to complete. The entire inventory takes one hour

to administer.

SAMPLE LIST OF RESOURCES USED IN THE DEVELOPMENT OF
THE AFRO- AMERICAN KNOW EDGE INVEN1DRY

Adams, Russell. Great negroes past and present. Chicago: Afro-American Publish-

ing Company, Inc., 1963.

Bennett, Lerone. Before the Mayflower. cChicago: Johnson Publishing Company,
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Brawley, Benjamin. The negro in literature and art. New York: Duffield and

Company, 1934.

Brawley, Benjamin. Negri builders and heroes. University of North Carolina

Press, Chapel Hill, North Carolina, 1937.

Broady, Eric, Warren Halliburton, and Lawrence.Swinburne. They had a dream. New

York: Pyramid Books, 1969.

Bullock, Ralph W. In spite of handicp . New York: Books for Library Press;
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itF.r..-17: LT. r4

S4: -E ti =-' INPCTMNITON WESTIONNAIRE

Thl cc--n-.'ain a zele iuestions pertaining to Black Studies

programs which ha'.? been implemented Include information and materials that

present the role Afro-Americans in various aspects of American history and cul-

tIve. The infornaion is to sample yo:ar familiarity with Black Americans and

their contributions to irican culture. The following materials are included:

-feral Information Questionnaire

Semantic Differential (modified)

-4 Afro-American Knowledge Inventory (Part I)s.

Afro-American Knowledge Inventory (Part II)

Please answer the questions as you interpret them by placing the appro-

priate mark designated by specific instructions in each section. Be sure to nark

your answers clearly.
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, ..-,4

=-1.7LF-11

ne 1.7:sliped to prwide a description of the

deir a 1 t7bes toward Black Studies. A

T.-r-L7vide, this information. Your answers will

ne s ani =Tent status of Black Studies programs.

:_nriernial and will be presented in statistical summaries.

, rvestic,ns by play ng an "X" next to the item of

27

4. ::::-.1.77r in)

:r,_;zn:Lan

:..":ark your answers clearly.

Over 30

,,,Tered in my high school.



7. : have t:f.k.f.. In Black Studies at this institution. If sc, indicate

the nunter of c7..xzes in the space to the right.

a.

C.

8. : eLr-lled in a Black Studies cYui se.

9. In cf the fcliowing have you gained most of your personal experiences

with r.kn..xled4:e of "Black" people?

a. Sch:,o1

r:orrinity (Churdh, neighborhood, etc.)

:azs nedia (r:v., radio, etc.)

A Other r.Specif7)

"y. of th. ab,:sve

10. 'Scull .t.-;-;1.3-_3r for a course in Black Studies?

a. es

b.

11. All z:ulentz ha7e at least one course in Black Studies before they

cortlet,.

-
L. Aiyee

c. Neutral

d. Diza:Tee

ftrr_r.f±ll dizagree

12. Black Z es should be for Blacks only.

;:t.,n4y acree

Neutral

1. Liza,
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Ztudf 4rf-Tz.

a. -

Neutral

e. Stzkone.ly 'd sagre

14. A knzwleii:e >,,*: cmtriouitl,s of Black Americans to American culture

i a i in developing positive attitudes toward Blacks.

a. Strongay agree

t. Aigve

Neutral

d. DIsaeree

15.

-Ljt disc

Infortation about Afro-Americans should not be taught in separate courses

but inte:rated into the "regular" courses of study.

Strongly agree

- Neutral

A
. Disa-yee4

..1. Ctront;l:,* dizagree

16. L-lack Studies is a way to "appease" Blacks.

a. Strongly, agree

b. T'een,

d. DIsaree

e. Stmngly disagree

17. 3tudies uo rot have a solid academic foundation.

a. Ztronrly agree

L. Ai-ree

Nr;ut-,1-711
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J.

e. Strc,n4ly dizazree

ie. :akinc:: a cr.v.Irse I :ack Studies will ha.re little usefulness in the outside

world.

a

d.

e.

Stronrly agree

A.;glee

Neutral

Disagree

Strongay disagree

19. Ccurses in Black Studies will help reduce undesirable prejudices.

a. 'Strongly agree

b. Agree

c. Neutral

d. Disagree

e. Strongly disagree

20. slack Studies will have little effect upon college students.

a. Strongly agree

b. Agree

Neutral

d. Disagree

e. Strongly disagree
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APPENDIX C

f AnrcAnerican Kwaledge Inventom

14. KNOWLEDGE INVENTORY

by

jams E. Newton

ILLINOIS SPATE UNIVERSITY

Normal, Illinois

August, 1971
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'TIE AM-AMERICAN KNOF.IIEDGE MEMORY

Part I

Directions

r one of this inventory consists of one hundred multiple-Choice
questions lesigned to sample your familiarity with Afro-Americans and their con-
tributions to J!Iverican history and culture. Head each question and decide which
choice is the correct answer. Then mark your answer by circling the correct
numeral.

For exanpie:

The first Black college graduate was:

1. Frederick Douglas
2. John Russwurm
3. w. E. B. DuBois
4. Mordecai Johnson
5. Carter G. Woodson

You are not expected to answer all the questions. Therefore, you may
quickly answer the questions you are most certain about and return to the remain-
ing items. Do not guess.

Lu have twenty-five minutes to complete this section.
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-3

.1. :2.1...

Jamez
F,r--.1

A.1-.1.: and Followers organized the:

':11.1rch

Afric-in :rlethodist Episcopal Church

(_:f the Sabbath

First ::e7ro Baptist 3hlireh

Chur&.,

The .7:an di_ at the Boston nissacre was:

Attu,:ks

il'z Hall (if Fame was:

2. Dobyj Jac"4Ie Eobinz-_n

4. Roy

fbr_m,u.:i collection is a:

c.::_lecti:n of rare coins

of rare star.pz

.2._%Llecth.r. of tmpical

,:-/f materials by and about Afro-Americans

.)17. materials on famous AmericansBlack and White
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7 Wilt u:

basketball player
football player
tenrs Elayer
professional golfer

5. ho,lkey player

8. The under-Secretary of the United Nations is:

1. Edward Brooke
Bayard Bustin

3. A. Philip Randolph
Bbbert Weaver

Bunche4.

9. Kenneth A. Gibson is mayor of :

1. Gary, Indiana
2. Newark, New Jersey
3. Cleveland, Ohio
4. Detroit, Nichigan
5. Chapel Hill, North Carolina

10. Cld spirituals were arranged for use in concert hails by:

Canuel Coleridge-Baylor
James Bland
George Bridgetower

4. Harry T. Burleigh
5. William Grant Still

Foland Hayes was a famous:

1. tenor
2. baritone
3. composer
4. conductor
5. arranger

12. Horace Pippin was a:

1. glassblower
2. painter
3 sculptor
4. ceromocist

). 1< Jieler
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A f%mc::-, re7-1!: in Virginia was led by a preacher named:

114. qwer. 1-_-r,L,ks is poet laureate of:

.r-

The - -oscwerer of the North Pole was:

FJrten
Esteban
;'ere:' Alcnso Nino

C".rPT Cromwell
::--,tthrew Henson

' No. 1 is a phrase used to describe:

Picket
Jat..K1 Ernn

IaIries Pride
2saac Hayes
Mr-r- . :Jaye

17. the 133%, ',./ly:Tics four gold medals were won by:

Ralr.h I:etcalfe

2. :e1 Pender
3. al Whitfield
L. Jezze Owens

Mmrie Smith

fs, o r M::as, erly nicknamed:

- "Red!'

2.
"H'Istler" /

44. "112,a'j"

E7
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19. - nj,a7.1r. DrIvis, Sr. was the first Black in the Armed FOrces to become:

.Commander

`'f...cer of the Ley

t-2,it7-f Jr Staff

20. Lew Alcindcr plays basketball for the:

a.

E'vston Celtics
npltinore Bullets
CIrcinnati Royals
Y.Ilwallkee Bucks

New Y,:rk Knickerbockers

21. Soul cn Ice was written by:

1. ;T.:ey P. Newton

2. Eldridge Cleaver
3. Bobby Seale
4. Anla Davis
5. H. 'Rap" Brown

22. Cie of the most prolific inventors of all time was

1. Iranville T. Woods
2. William Tucker
3. Lenz Latiner

Jan Y.atzeliger
Frank Yerby

23. The philosophy of Malcolm X advocates:

non-violence
2. self-help

J. existentialism
4. obedience
5. the theory of integration

24. th-, Franklin is a (an):

G.

P.
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r use of Black dialect was:

Dmbar
:7,17:1:"L ...71don

Ralph Ellison
71aude
Ara Bonise.:2;is

The o-dg,st ;-lack university in the United States is:

Ha:von institute
A-.2anta University

TUzkeree institute
Iln:oln University

7niversity

E. E. DuBois wrote:

Th.-7 N4,4 NeTio

The Zol=1:., of BThck Folk

3. -Notes of a Native Son
4. The Lives of the Lowly

from Slavery

The ornni7ation founded by Marcus Garvey was the:

1.

r

29. ot tle foremost Black historians is:

AdrLan Dove
Yelv,.11e Herskovits

Styron

L. John Hope Franklin
4 Jo1-1 Howard Griffin

30. 7ewifl Latimer, known as "The Blacks Edison", invented:

1.

4,

.)

color T.V.

colored-bulbs
flu:-N-scent lights

licItt switch

bulk socket
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.Ained fame by producing products from:

.1.-;.:::::ezer i s knom as a (an):

ex-7:Ter

arzi matheratician

-2 -4 rjtosxda.

"

a photographer for:

-';ecrm. r.f.xor. :las a:

syrphmy conductor
c ^n: pert pianist
...7fzz pianist

35. - won the Heavyweight Chanpionship from;

. J,anes J. Braddock
Sharkey
Carnen.J.

Max ;a4:..r
Ja?k. Kracken

":'':-rat. in Series" is a-group of paintings by:

Jar..c.b :awrence
2. Charle:. White
3. Eljzier Cortor

H1,21-..nond Barthe
?.-Tdare Bearden
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.e was:

I., 1,
r--%

...

4. 1r,

is a State Representative of:

:raj r ='.a -'1e ba.seball was:

:_--icez,r.:1 heart operation was perzormed by:

F.a2.e
Ztailey

lerzy L .tea

Err F.. Just

Federal Judge
Black Senator-

,f7._,734: Black CongNs..ssman
Black Iikror

flrzt Blac'i: Attorney General
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d Fhrase used to describe:

syrli-i.-ny was prioduced by:

Burleigh

..11-_-a-ley is know' for her:

- the St. Louis Blues was:

Ca-2.1.)w-oy

"".
Hayez,

'2:4e ::ewspaper is called:

Histor7 Bulletin

:zzence

" "It--;-.4.reers" was written by:

A.

2

Jcnes
Johnson

.7.;.1.--1-;te Cullen
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.t.

'111%

he 21%-ez" iz feflurally recognized as:

Icirriten by:

;tL7-:.rni

F-,%zberrY

1..nham iz kr.-_,,wn for her:

cif Operatim Breadbasket is:

7.:111,11aernathy

Jackzon

6
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- ::AA(1. 1r c:111ed:

Hiz:-rY" is generally recognized as:

3

71me
"..E

km

hist,xleal novelist, wrote:

:11sketeers

c,f Harmw

'1: 7.9.1: it on the Nbuntain

Cabin

az:

UT
Fast"

ft7 ar-r?"

Bcrber"
e

Th,,maz iz a character in:

Ma.n

Nat,17.,e an

Tcaztry
:r.F- Next Time

r)f the Eerth
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:rginny =posed by:

' re

r 2 ixon

Blanl
lierLiersen

'tcluvin for his:

_

;-.

4,Q .

from Nhzsachusetts
2. :,'-utonant '3overnor of Nassachusettz

; 7 rney `Ieneral (f Nhzsachusetts

Naytr of Boston
Ferresentati-p. of Nassachusetts

WrAe:

on Ice--

14an

Son
Who Zat by the Door

Boy
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1.PE
'4P CF

'Df the Urban League

the National Welfare Ridlts Or, nization

was the founder of:

!:r.:7ersity

7'.Lik,,-ee Institute

r Tr..-1-;ersity

'af-1 is mayor of:

California
.p.ark, New Jersey

7elard, 1,211

rl is best known as a:

"

writer

-_,e" Tatum

-
4.-

starred por the:

,
TteSetrotters

Itexvweignt boxing chaupion is:

:-.1r.r1=.!1 All

7.atterson

1-in:: :listen

Joe Walcott

80



L7:::n7z

BLack W:srld

Ca-..urday Review

7&7i.:fre art1 Black &Molar

14ces which of the following, pablications:

.17-: awarded the Nobel Peace Prize for:

peace in Indin.

=f7,t'n-: peace in Palestine

in Australia
peace in Germany

e!,D:Injiace in Portui.,g1

:1.% ...znammel is:

the Black Panthers
Ex-,?,_!utive Director of NAACP

ecrfCRE
error of Allah-Na;ion of Islam

Vs brother

iL7-z 7'er:hant and shipbuilder who transported 38 Blacks to Sierra Leone in

1. Curie
Cr-).mwc:11

Ftxten
::sin:e Hall

77. anti-slavery insurrection in South Carolina was led by:

7

Attucks
1-At r:s..1rnr-r

Dermrk
4. John Brown

. Harriet TuLman

78. uni:n for Sleeping Car Porters was founded by:

I

)

Booker T. Washington
rA Philip Randolph
B;tyard Rustin

W. E. B. DuBois
larvey
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lver
-el ail

C-iyer

,:--aziPr wrote:

;,;hite Masks

Bc;urceoisie
3. Ircwftlf: up Black

7isery
114. Black Anglo-Salon

. A 1-,eriA known as the "Harlem Renaissance" occurred during the:

19Z0'7
1930'z

1::=53's

7n blcc plasma was pioneered by:

F- :e3' E. Just

'.7ilapies R. Drew

Dnnlc'l Hale Williams
Percy Julian
J.er.es rernam

Alain Locke wrote:

IL

Na:1e Son
The NeW Negro
e STuls of Black Folk

The Invisible Yen
The Fire Next Time

814. :he B1,-tck hero at Bunker Hill was:

Crams us Attucks
G. Cromwell

s. P'. .r Salem

William afill
hul Guff's

82

91



ft

Z.

ct,aracter created by:

Kirby- s .Tr.
II stiy

Fl 'son

is a hare referring to:

Iz a character created by:

1:71)-j-ies

Eillson
lens

sz Fanon

ea .;:,.Sze was a champion:

swirrner
ti.incer
--ennie., player
!-.--,r;c:key player

Sin-,;er

90. ,.erir:r O. ?-.4nner is primarily known in art for his:

pe,.)rT;raits

water ccdors
rvon dra.trings

i-aintira7z if religious themes
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based on the life of:

J.7%.7ian lienzsn
e'.

92. The ftrot d=zumen,:ed Black artist is generally recognized as:

hcra?e
Ja:hnz,n

'"4
.41'-.7,7 J. Tanner

F.r:1rt.; Luntanson
ainnister

93. Loui': An=zscmiTItas known as

1. Ho"
2. "B-.)lanElez"

"3-Aft:mu
4.

94. ilndre is an (a):

1
J.

2.

3.

4. co 'r rdanist

95. 7.7-narle:i liamf.lton and Stokely Carmichael are co- authors of:

1. Die, 111,7er, Die

2. B7ick Race

Cr13!.s in Black and White
5. Black Titan

96. ;ihif.:n fullowing was the first black U.S. Senator:

1.

3.

Edward Brooke
Hevcls

Lc.r.c'y Jchnson

unche
l-cm (llayton Pogell

93
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was :

:e-tn

1:;74.'

Herzcn

:rice is a (an):

,iancer

ac'.;rvess

i4 'z singer

sin;:er

T.:Itie:. received an academ award for his role in:

Lacki_,'ird Jungle'

ohe Field
P-1;ch c.f,Blue

Land Arllels

of Value

straiititenine process was revolutionized by:

-..11: an Harris

Yah-tlia Jackson
1-.-.,11 Waters\

MeDaniels
7njaae C. J. Walker
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THE AFRO-MERICAN KNUWLEDGE fl '1P?

Part II

Directions_

two of this inventory consists of 100 slides designed to sarple

your ability to identify specific Afro-American personalities. On your answer

sheet there are five possible choices for each item. After viewing each

slide, match the personality with the correct name on the list. Mark your ans-

wer by circling the corresponding letter

You are not_expected to identify all the personalities. Therefore,

identify the ones you are most certain about and omit those you do not recognize.

Do not -mss.

You have twenty-seconds to identify each slide.
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../.nd the Pips

",upremes

-ne 7andellas

a. za7.i:th Kozntz

:'noes
b. Dawson

0=-1 .7tokes

-d

r;

Ben
Wrder

7.

:-:tr7Lchae.

7-,rnd

8. a.

b.

0.

d.

e.

Cur.t 71=-3
'ada Blue
Bob ..7,ibson

RichiP Allen
Dock EIIL5

Nikki fliovanni
j-ne Jordan
Y.ae

Lorraine Hamben::
Br.:5ko

10. a. Yarcus ,iarvey

b, Leroi Jones
ILlcolm X

U. EldridFe Cleaver
e. H. "Rat," Brown
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Pearl Bailey
Mattwilda Dobbs
Katherine Dunham
Eahalia Jackson
Ella Fitzeerald

Ralph Abernathy
Whitney Young, Jr.
James Farmer
Eartin Laher King, Jr.
Lon Oullivan



Shirley ..hicbolm

Czre:Ta King
Cznsrance Motley
ElIzabeTh Kontz
Rosa Parks

. a. Stokely Carmichael
b. juLlian bond

c. Betby Sea:e
d. H. "Rap" Brown
e. Huey P. Newton

15. a. Richard Hatcher
b. Kenneth Gibson
c. Medzer Evers
d. Carl Stokes
e. janes Meredith

Harry Belafonte
Jerry Butler
Marvin Gaye
Bay Charles
Janes Brawn

Nikki Giovanni
Angela Davis
Diahann Carroll
Lucy Autherine
a-rraine Hansberry

Redd Foxx
Dick Gregory
B',chard Prior
.e, r7 Kirby
Bill Cosby
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19. a.

b.

c.

d.

e.

Robert S. Abbott
Carl T. Rowan
John Johnsun
Robert L. Vann
John Russearm

20. a. Adam Claytcn Powell
b. John J. ConyerF
c. Ralph Bache
d. Edward Brooke
e. Robert Weaver

21. a. Ida B. Wells
b. Coretta King
c. Rasa Parks
d. Sojourner Truth
e. Shirley Chisholm

22. a. Gwendolyn Brooks
b. Nikki Giovanni
c. Betty Stabazz
d. Kathleen Cleaver
e. June *lord=

23. a. Frederick Douglas
b. Marcus Garvey
c. Adam Clayton Powell, Sr.
d. A. Philip Randolph
e:--Gabriel Prosser

24. a.

b.

c.

d.

e.

William L. Dawson
Janes Farmer
Floyd MCKissick
Walter Washington
Cecil Partee



25. a.
t.
A

e.

"Vily-00 T",-1-1-
Broz_k Bental

Eckstine

Joizery Yathis

26. Rol ettley
Leroi .3:-Anes
Len Lee
Etc and Wri4
Frank Yertye.

27. a. Sterling Brown
b., Janes Baldwin
c. Countee Cullen
d. Chester Hines
e. Jahn A:Williams

28. a. _Roy Innis
.b. 14!recUATI
c. H. "Bap" Brown
d. JeGrge Jackson

-e. Ron Karen[ta

29. a. '31,..)ria Foster
h. Ruby lee
c. Judy Pace
d. Lena Herne
e. Doriothy Dandridge

30. a. W.E.B. DuBois
b. Booker T. Washington
c. Washington Carver

d. A. Philip
e. Alain Locke
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31. a. Earl Monroe
b. Wilt Chanberlain
c. Lew Alcintbr
d. Bill Russell
e. Oscar it bertscrk

a. John J. Conyers
b. ...Awes Farmer
c. Wises Williams
d. James Borman
e. James librecdth

33. a. Richard Hatcher
b. William L. Dawson
c. Charles C. Dias, Jr.
d. Charles Evers
e. Carl T. Bowan

34. a. Dizzy Gillespie
b. Fletcher Henciersce
c. Charlie "Bird" Parker
d. Louis Armstrong
e. Lionel Morton

35. a. Leroi Jones
b. Gordon Parka
c. Bobby Seale
d. Eldridge Cleaver
-e.--Cepar Jackson

36. a. lburgood Marshall
b. Edward Brooke
c. Ralph Bunche
d. William Dawson
e. William Haste



37. a. Rarer ttairiscn
b. Jesse ..Yerin1.5
C. Ra ;ie.. fe

Farry Efterarris

e. Tem, 5th

38. a. lvals Armstrong
b.

ECdwt

Call"oway

EllnardDe" igbm
41.\ Jahn Coltrane
e. Llonel Ha peon

39. a. Nathan Hare
b. Charles Hurst
C. J11.1 Hope Fr *tin
d. Clifton Wharton
e. 2erZamin 4Jarles

4O. a.

b.

d.

e.

a.

b.

C.

d.

e.

tadridge Cleaver
Debby Seale
Huey P. Newton
H. "Rap" Brown
gecrEe Jackson

Hugh Yhsakela
Ales Davis
Coleman Hawkins

Honk
Jain Coltrane

142. a. Pearl Bailey
b. Eartha Kitt

Lena Fbrne
Dandridw

e. '5''r-Dee
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43. a. Mordecai Johnson
b. Charles &wet
c. Clifton R. Wharton
d. borax Mhnn Bond
e. Janes Hhbrit

44. a. Sam Jones
b. Oscar Robert son
c. Wilt Chamberlain
d. Earl Mons
e. Bill Russell

45. a. Jadde Robinson
b. Satchel Paige
c. Roy Cawanella
d. Ernie Banks
e. Lou Brock

46. a. George Kirby
b. Redd Fbxx
c. Dick Gregory
d. Stu Gilliam
e. Flip Wilson

47. a. Ralph Abernathy -

b. *lithe,/ Young
c. Martin Luther King, Jr.
d. Janes #redith
e. R©y Wilkins

48. a.

b.

c.

d.

.

Hilda Simrx
Gloria Foster
Diahann Carroll
Diana Satins

Judy Pace



p. Floyd\l'attersal
b. Wriamakd Ali
c. Jr-*
d.

53!r4; Sitter

50. a. Fitharl Wright
b. Palph Ellison
c. James Baldwin
d. Arm Bonteps
e. Alain Locke

51. a. Jackie Wilson
b. Sam Cooke
c. Jerry Butler
d. Marvin Gaye
e.. Otis Bedding

52. a. Marian Anderson
b. Josephine Baker
c. Dinah Washington
d. Ella Fitz raid
e. Ethel Waters

53. a.
b.
c.
d.
e.

Hank Aaron
Ernie Banks
Willie Mays
Vida Blue
Yaury Wills

51$. a. H. "Rap" Brown
b. George Jackson
c, Rey P. Newton
d. Stokely Carmichael
e. Ptharmeci

1G0
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55. a. Sidney Pottier
b. Ossie Davis
c. Clarence Williams III
d. Ores Pbrris
e. Same Davis, Jr.

56. a.
b.
c.
d.
e.

Aretha Franklin
Nina Simone
Dinah Washington
Wherta Flack
Abbey Lincoln

57. a. Bob Gibson
b. -Lou Brock
c. Curt Flood
d: Bernie Casey
e. Prank Robinson

58. a: Richie Havens
b. Charlie Pride
c. Marvin Gaye
d. Jerry Butler
e. Brook Benton

59. a.
b.
c.
d.
e.

Quincy Jones
Gordon Parks
Isaac Hayes
Suokey Robinson
Otis Deciding

60. a. Leon Sullivan
b. Japes Fbrven
c. Walter White
d. Jesse Jackson
e. Martin Luther King, Jr.
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73. a. :Apor(;-:;,,
..
zornA

75.

a.

d.

e.

De
Sanns

"nA.7a;kson Five
The Impressions

Temp7atin.;
3,711 Five

7r "Szh" Dimensions

a. Yar,:us larvey

b. Mar. Clayton Powell, Sr.

c. Hiram Revels
d. A. Philip Randolph
e. Edward Brooke

Dial--..ann Carroll

b. :-elta Moore

RO3aii-rd Cash
1. rtt

77. a.

b.

d.

78. a.

b.
r.

d.

e.

3.3.;1.t. > Davis

Roosevelt grier
safer Johnson
Jim Brown
'.v.=..1 Cfrode

"F%-;..-." Domino

Carbridge
?.':h. arri Prior

"PI,That" 'Markham

93
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a.

b.

d.

e.

Clarence Williams III
Greg Norris
FichardRoundtme
Alvin Freeman, Jr.
Nbses Gunn

80. a. Richard Wright
b. Paul Lawrence Dunbar
c. Langston Hugties

d. Cotntee Cullen
e. James Baldwin

81. a. William Warfield
b. Andre Watts
c. Earl Hines
d. Nat King Cole
e. Ahrad Jamul

82. a. Paul Iawrence Dunbar
b. James Bland
c. Janes Weldon o ohnson

d. Roland Hayes
e. Lionel Hampton

83. a. "Fats" Wailer
b. Fletcher Henderson
c. Charlie Parker
d. "Jelly Roll" MOrton
e. William Grant Still

84. a.

b.

c.

d.

e.

Sanmy Davis, Sr.
Bill Robinson
Duke Ellington
Cab Calloway
Arthur Mitchell



a. arlan Anderson
t. Yra.:.%:_ta Jackson

Price
i. Leslie '4ars

HollO4y

a. Nar,y
;Ibtey Lincoln

k-ace huMbry

one Warw.lok

Fjoyd Missick
Roy Innis

Sullivan
Bayard Bustin
Ralph Abernathy

a. Ida L. Wells
. Yary PkLeori Bethune

PhIllis Wheatley
Thbran

, ourner Truth

ge

a `2ari T. Rowan
Robert Weaver
Thurrood Marshall
William Hastie
Rich Bunche

Rex Ingram
147a Aldridge

Bert Williams
Riohand Harrison
Faul H-beson

94

1 3

91. a. Booker T. Washingon
b. George Washincton Carver'

Benjamin Banneker
d. Janes Fortes
e. Elijah McCoy

92. a.

b.

C.

d.

e.

Jesse Jackzon
Stokely Carrichael
Julian Bond
Huey P. Newton
Hosea Williams

93. a. Denmark Vesey
b. W.E.B. DuBois
c. Nat TWner
d. Frederick Douglas
e. Marcus Garvey

94. a.

b.

C.

d.

e.

95. a.

b.

C.

d.

e.

96. a.

b.

c.

d.

e.

Cssie Davis
Smug Davis, Jr.
Sidney Poitier
Harry Belafonte
Ivan Dixon

Cassius Clay
Sugpr Ray Robinson
Rosie Grier
Woody Strode
Jim Brown

Paul 1*.awrence Dunbar
JJanes Weldon Johnson

Alain Locke
James Baldwin
Prank Yerby



97. a.

b.

a.

e.

55. a.

b.

c.

d.

e.

jr4 Louis
Jak Johnson
Ezzard Charles
Floyd Patterson
Joe Walcctt

Vida Blue
Don Newcombe
Ycnte Irwin
Jackie Robinson
Foy Campanella

1 es4

95

99. a. Xemeth
b. Carl Stokes
c. Charles Evers
d. Ralph Abernathy
e. Janes Farmer

100. a.

C.

C.

d.

e.

Lena Horne
Pearl Bailey
Jackie !Mae Mhbley
Ethel Waters
Hattie Maaniels



An

1.

2. 4

3. 2

4. ii

5. 5

6: 11

7.

8. 5

9. 2

10. 4

11. 1

13. 3

14. 3

15. 5

16. 2

17. 4

18. 1

19. 2

20. 4

APPENDIX D,

ANSWER.; TO TEST TEENS IN THE AFAD-AMERICAN XNUitEDGE INVENIURY

to Test Items AAKI (Part I):

21. 2 141. 2 61. 4 81. 2

22. 1 .. 1 62. 4 82. 2

23. 2 43. 2 63. 4 83. 2

24. 3 44. 1 64. 2 154. 3

25. 1 45. 2 65. 1 85. 3

26. 4 46. 4 66. 2 86. 4

27. 2 47. 5 67. 2 87.. 4

28. 3 48. 2 68. 4 88. 1

29. 4 49. 3 69. 5 89. 3

30. 5 50.
5

70. 2 90. 5

31. 3 51. 2 71. 2 91. 1

5- 52. 4 72. 2 92. 232.

33. 4 53. 4 73. 3 93. 3

34. 1 54. 2 74. 2 94. 4

35. 1 55. 2 75. 4 95. 3

36. 1 56. 2 76. 1 96. 2

37. 3 57. 3 77. 3 97. 3

38. 2 58. 2 79. 2 98. 4

39. 2 59. 4 79. 4 99. 2

40. 2 60. 2 80. 2 100. 5



AnswetS to Test Items AAKI

1. e 21.

2. d 22.

3. b 23.

4. a 24.

-5. c 25.

6. d

7. a 27.

8. d 28.

9. e 29.

10. e ,30.

11. d 31.

12. b 32.

13. a 33.

14. a 34.

15. b 35.

16. e 36.

.17. b 37.

18. a 38.

19. b 39.

20. d 40.

d

a

b

b

c

c

a

(Part II):

b

a

c

d

a

b

c

b

c

41. e 61. d' 81. b

42. b 62. a 82. c
1

43. c 63. e 83.

44. d 64. b 84. b

45r b 65.

,

'66.

e

r

85. c

6 i e d 86..

47. 67. c 87: d

48. c 68. d 88. c

49. b 69. b 89. ....e

50. a 70. a 90. b

51. be 71. b 91. a".

'52. c 72. c 92. c

53. c 73. b 93. d

54. e 74. e 94. e

55. a 75. co 95. c

56. b 76. b 96. a

57. c 77. d 97. b

e 58. a 78. b 98. "d

59. c 79. a- 99. c

60: c 80. c 100.

'97

106



APPENDIX E

SAMPLE OF M)DIFIED FORM OF THE SEMANTIC DIFFERENTIAL

/ DIRECTIONS

Nate the concept °Black Studies" on-
.

ber between 1 and 5 which separates two polar

1 selection has the-adjectives "gpOd"- and "bad".

'criteria below :

If you think "Black Studies" are "good"

If you think they -are "moderately good"

If you think they are "good nor bad" (neutral)

If you think they are "moderately 'bad"

If you thiftlethey are "bad"

the scale below by selecting a num-

adjectives. For example, the first

You are to check ,according to the

check (1)

check (2)

check (3)

check (4)

check (51

Follow the same procedure for each set of adjectived on the list, Look=closely at

each adjective and ask yourself the question,. What do courses about Black Americans

meanto re? ,Clearly mark each of"your choices with an."X" in the appropriate space.

good

academic

awful

interesting

useless

positive

desirable

relevint

pleasant

separatist

1

BLACK STUDIES

3 4

98

tsCYV C7'

`bad

non-academic'

nice

-boring -

useful

negative

undesirable

irrelevant

unpleasant

integrationist



er

I ;

APPENDIX. F

SAMPLE LISTING OF BLACK STUDTES COURSES AVAILABLE
AT COTLEGES AND UNIVERSITIES IN THE STATE OF ILLINOIS

A Survey of Afro-Aneri-ark Drama-

Africa in thi:! Modern World

African Folklore and Literature a

African His

Afro-Americap. Art

'Afro-American Communication and Speech

Afro-American Contributions to Religion

AfroTAmericanistory

Afro - American Poetry

Afro-American Thought and Perspective

American Minorities

Analysis of Cultural Patterns °

Arts and Philosophies of the Peoples of the African Continent'

Black American Writers

Black and.Urban America

,Black Biographies
-a

Black Economic Development

Black Empowerment

Black Literature

''--Brack Music

Black Music Workshop

Black Psychology

Black Religions

Cr,

le



II- :4

tan Life

4nd Self46

Behx.i.x and Acvements

.n-i.7.ccragy Dmina

--r-. Einzt:ena

Erry

for the Disadvantaged

P: .srs of Afro-Acericans

:

-

11 or Black Hittory and Culture

brz rn a Chan4ng Urban Neighbortrod

rifct

ge .ind Culture

The Uhi+-d States

a,:li-er -u mess

r I
t4 A! Lirica

astal Africa

Ht Se.yuth

$7:-.2'al Welfare

_ties
a

100

1 09



Nathods and Materials for 1*aching Afro-Aed-icanHistory

Megro Leadership

Pathology in the Afro-American Ghetto

Political Mbdernization and Social Champ

Politics fbr Urban Education

Problems In Urban Speech

.problebs of FteedoM and Slavery

Problems of Inter,Zocietal Corparison

Paychology of Colonization and Racism

Psychology of Prepdice'

Race and Race Pbrmation

Race and Radicalism

Racial and Cultural Minorities

Racism in American Culture and Society

Readings in the History of Negro America

Research Methods in Inner-City Schools

Seminar on Africa

Seminar in African law

Seminar In African Verbal. Art

Seminar in Disadvantament
1 - t

-Seminar in Ethiopian Language

Seminar on Law and Poverty

Seminar in Inner City School Problems -

Seminar in *tropolitan Studies

Smainar on the Theory and Measurement of Social Change

Social Inequality. Race, Class, and Power

101

110



Social ftcho ogy

Social Stratificati,x1

SUbculture in American Education

Storey of African Art

Swahili

Teathing Afro- lean Hisioryin High School

The Biaa: Experience in America

Black Family

The Black Ghetto as an Urban Spatial Fbrm

The March and Ehployment

The Church and Urban Education

The Church in the Urban Calumny

The City: Urbanization and Urbanism

The Contecporary Church

The Culture of the African Continent

The Ghetto, The Child and 'fl School

The Idioms of Afro-Auericannities---------

The Negro and the Ccnstitution

The Rise of the Urban Policy

The Hold of Architecture and Planning in Urban Development

TWi

U.S. History from a Black Perspective

*ite Racism and Higher Education

Wright, Ellison, and Baldwin

Zulu

102
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